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IF'OREWORD

This cataloy of Protocol Materials was prepared under the State of
Florida Department of Education Project for Changing Teacher Nducation
Pros:rams Through the Use of Protocol Materials.

The materfals listed have been developed by seclected centers and
institution:r throughout the country as a part of the Protocol ‘iterials
Project of the Bureau of Educational Personncl Develcpment ot the ''.S.
Office of Education.

Under this proicct, committecs have been instftuted to direct the
development, testing, (valuation and disscmination of Protocol Matce
rials produced by participating institutions and each step in the
process is subject to the scrutiny and approval of these committcees.
Thus, the catalog contains descriptions of materials which, at the
present time, are not available fcr general distribution but are stiil
wvithin the category of cvalu.tion and testing.

The purpose of this catalog is to make available to pcrsons dircctly
concerned with the initial development and testing of materials,
information about the nature and purpose of existing materials. It
1s also to be used in assisting those interested in the field-testing
of materials to locate and to assess the relative merits of materials
which may be beneficial to thcm and to their own institutions in the
tcacher- training process.

The information contained herein is taken directly frow the rcports

of those who developed the materials, and the descriptions of materials
are presented as they were received by the editor. Editorial prerog-
ative has been taken only in the organization of inforwation and in

the deletion of data not considered relevant to this particular
document.

Prescnt planning by the Florida Project calls for frequent updating
and revision of the cataloging of information dealing with both
protocnl and training materials. As new materials are developed and
old onmes revised, the catalog will reflect these additions and changes.



PREFACE

In this cdition, miterials are listed by subject matter areas. The
u~cr will quickly realize that many of the materials could be used
:u areas of teacher education other than those indicated. Thus, the
u-¢ «f such categories should not be taken as a limitation of use to
any specific arca of knowledge or of teaching.

In rome cascs it may be possible to select an individual protocol

and its accompanying materials for use in an isolation from the other
rrotocols produced by a particular project. However, the developers
of thes materials have tended to view the concepts which are listed
s part of a rackage or set. In most cases a set of materials has
wcen rroduced by the developer during cach developmental year.

'his catalog is divided into threce ms jor sections. In Section I
the following information is provided for each set of waterials which
has 21_cady been dceveloped.

1. Name of Institution and Staff
2. Content (includes concepts and their definitions)
3. Description of Materials (includes titles of films)

4. Coordinates of the Concepts from the Master Coordinate
System*

5. Additional Informatiom

Since it is possible that the materials produced in ome year would
fit in one subject matter area while the materials produced in
another year would fall into a different area, any one producer may
be found in two or even three different places in Section I. At
other times the sets of materials from one project will fall ome
after another in this section.

The second major section contains an alphabetical by institution
listing of the projects for the current developmental year. It
contains:

1. Name of Institution and Director

2. Listing of Proposed Concepts

3. Description of Proposed Materials

Section III contains an explanation of the Master Coordinate System.
This system is intended for classification of concepts only, not for
retrieval or as an identification numbering system.

i1
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NAME OF INSTITUTION A D STAFFQ

Indiana University David Gliessman
School of i.ducation Barbara Robertson
Bloomington, Indiapa 47401 Joy Kleucker

C °NTENT: (SET 1)

COGNITIVE INTERACTION
\

001 I«vel of Questioning and Response - The level of a question

<r of a response is determined by the complexity of thought
reflected in {t. Lower level questions and responmses call
for, or reflect, relatively less complex thought processes.

002 Memory Llevel Question and Respomse = A question or response
that reflects only the recognition or recall of previously
lecarned information. Such information may include terms,
facts, methods or procedures, concepts, principles. The
primary thought process reflected is that of recall.

003 Interpretive level Question and Response - A question or
response that goes beyond the recall or recognition of previously
learned information. This is distinguished from memory level
questions and responses in that accurate recall or recognition
of previously learned information alone is insufficient for
an adequate response,

AFFECTIVE INTERACTION

004 Direct Influence or Dominative Behavjor =~

Dominative behavior or direct influence shall include any
teacher behavior that displays strict control, firm guidance
or restrictive channeling of student behavioxr. Such behaviors
may include criticisw of students, failure to seriously con-
sider student options, pressing for changes in student
behavior, etc.

005 Indirect Influence oy Integrative Behavior -~ Integrative
teacher behavior or indirect influence exhibits nonrestrictive
or supportive reactions to student responses. Examples may
include open-~ended questions, encouragement of student
opinions, non-~threatening statements, etc.

CLASSROOM MANAGEMENT TECHNIQUES

006 Disruptive Behavior - Any behavior which disrupts or interferes
with the activities of others will be considered as disruptive.
The disrupted person(s) may be either the teacher or other
students.




007 Disciplinary Techniques = Any techniques which the teacher

008

uses to manage disruptiv.: behavior is called a disciplinary
technique. These techniques may be used before the dis~
ruption occurs in order to prevent it, or afterwards to
stop {t.

Desist = A general class of disciplipnary techniques which

arc used by the teacher to stop disruptive behavior after
the behavior occurs. It can be any behavior on the part
of the teacher. There are different kinds of desist, four
of which will be discussed here. These are:

1. Task focus = Emphasizing the coanection between a
teacher's demands and the work to be done. The
teacher reminds the students of the outcome of not
doing the assigned task. Task focus can also be
used as a non-desist before the occurence of the
disruptive behavior to prevent its taking place.
In this case, it will not be considered a desist.

2. Defining the limits - Establishing conduct norms
for the class; that is, informing students what the
boundaries of acceptable behavior will be and when
the behavior will be regarded as disruptive.
Defining the limits, like task focus, can be used
bcfore the occurence of disruptive behavior as
a non-desist disciplinary technique.

3. Visual prompting = An unobtrusive presentation of
cues to stop the disruption. It consists of non-
verbal communication between the teacher and the
student who is engaged in the disruptive behavior.
In other words, visual prompting is the use of non-
verbal cues by the teacher which have been seen by
the disrupting student and which stop the disruptive
behavior.

4., Simple desist -~ The use of verbal languagc by the
teacher to put an end to the disruptive behavior.
This 1s a kind of desist which cannot be identified
as task focus, defining the limits, or visual
prompting.



TEACHER=PUPIL TNTERACTI: v IV COUNSLELINC SETTING

009 Directive Behavior ~ Behavior that is aimed 2t maintaining
a high degree of control over the content and outcomc¢ of an
interview. Forms of Jdirective behavior include doing most
of the talking in an intcrview, making judgments, and giving
advice,

1. Talk time - The am.unt or proportion of time an
individual speaks in any verbal exchange.

1o

Judgmental behavior - Critically evaluating the
ideas, opinions, beliefs or actions of someone
else. Often has moral connotations (good or bad,
right or wrong, etc.).

3. Advice-giving - Suggesting what decision annther
person should make or what action he should take.
Uffering an opinion about whit he shou'd Jo to
resolve a problem.

hJ

010 Non=Directive Behavior - Behavior that is aimed at giving

. the student a high degree of control over the content and
outcomes of an interview. It may be partially characterized
by an absence or extremely minimal amount of judgmental
behavior and advice-giving, and also it allows for the ratio
of talk time to be in the favor of the student.

011 Attending Behavior - Showing by physical or behavioral signs
the extent to which one is attending to, or listening to,
what another person is saying. Evidences of attending
behavior can be found in cye contact, posture, faciali cxprecs
sion, and tone oi voice.

DESCRIPTION OF MATERIAIS:

The materials in Set I consist of a 23-minute, 16mm motion picture
film in color in addition to a cassette audio tape. Generally,

a 16mm projector and screen will be required to use the mater:lal;
use of the cassette audio tape (which is used for only one scgment
of the materials) requires an audio cassette recorder.

A manual designed for instructors and/or students is provided for
each set of protocol materials. The manual is about 50 pages in
‘ length. Instructors can use the materials in small group discus-
sions, lectures or lecture-discussion in the classroom, or in
individual study. The materials should be useful for both pre-
. service and in-service teachers in Educational Psychology as
well as other professional education courses.




MASTER COORDINATE SYSTEM:

All Concepts - Tp, C, A

ADDITIONAL INFORMATION:

Printed tests are not available separately for the materials
in Set I. Informal objective tests are included, however,

in the manual.

Materials in Set I have been evaluated systematically: a
published report on this evaluation is available on request.




NAML ob DINSTITLTION A JAF

“ichican “tate onfv v fuv Tudith L. YW ondor n
tollege ot hducattion Y. guie Burke

518 Eric<son Hall

st Lo‘ﬂ.‘m. Mich' -4n SBH_

CONTENT : (SE. 1)

001 « A change In brhavior which results from
the fmmedfate consequences that follow the behavior

102 ) : * The presentation of a revarding
stimulus (ollovln; 8 responsc; the presentation ot the reward
(~timu'u<) coting. ut (dependcent) upon the occurrenc: ot .
sprcitic behavior (responsd). The porsult of the stinulu:
PEesentation (s that (¢t incteases the prgobability that 4.

o son will Y% g wated.

793 §haping < The sclictive or ditferential refnforcement of

Wt lve ipprosioat,ons of the desfred torminag! beha -

Ive dnftla’ (ttt plon ro-ponse mect oxist In the pogeon'
behavice,

006  Negagjve Rytnforc:mnt = The remuval of » painful stimulus

(aversive .ftustion) that {s contin, cnt upon .. ronpons.
(brhavior)., The removel of pain fncreases the jprobabtlity
that the behavior will be continued.

005 Ngapopdent lgarufog - A chang. in behavior which rosults
trom the peiring of two stimsli. In'tfelly, the ffrst
stimulur (an unconditioned stimulus) elicits o particulus
brehavior wvhercas the second stimslus ‘s comditioned stimulun)
dovs mot «1icit thin hehavior. Folleving & uwher of . xpe-
ficaces {n wvhich *h. two stlmmlf occur together (n tim ind
rpace, the t{mull becomr 80 closely sssociated that the
coniitiomd rtimulus clfcits stmilar behavior to that
ori-inally ¢licited only by the unconditioncd stimulus,

006 Mudcl laAKRARE ° '< havicral chamge that occurs o a ro lu!c
of observation (direct/indirect) of both smother persoua's
behavior ‘nd 1tx conrcquences,

DESCRIPYION Ur MMTLRIALS:

"en léam (flme, black and vhite. Rach segmrat (+ five min. (n
leagth. Av.{!.ble {0 uper 8 Casnsettes: modcl 60, A.B. Dick.

: A lémm projcctor, screer, of A.8, Dich Model 60 projector would
be Foquired. All segmentes afe goaved fof & vory vide pepulation.
They wore initially ‘eveloped (or precservice studemts (n teacher

. odusation in o (Irst couree in Lducotional Poyshology. They cen,
however, be used fn greduate coutees fa Learning or Peychology.
The meterials are adentad'. to & veriety of msans of presentation.
T™ey have been used ta carrolls for tndividus]l learning and can
b weed (n lerge lecture sections o in small seadnars. They can
aisw b uwavd fog closed=glirevit TV.




“AST F COORDINATE SYSTEM:

All Concepes = ip, €, E

ADDITIUNAL INFORMATION:

001

002

003

004

nos

006

Bechavior, Consequinces, Temporsl rclattionship, Behavior
change.

Behavior, Rewarding stimulus, Coatingency, Tewporal
rclationship.

Initial criterion bchavior, sclcective or diffcrential
trinfoteement, Succesmive aprrovimations.

Behavior, Aversive stimulus, Behavior change, contingency.

"neconditioned scimulus, Uncunditionce respomse, Conditioncd
stimslur, Pairing, Cond{tioncd responsc,

Digcct or indigect presence of a wmodel, Model's behavior,
Conscquences to the model, Observer attending to the mod. 1,
Observer cxhibiting behavior rimilar to that exhibitcd by the
model.

An crtensive introductory hemdbook has been developed fur
the initial concepts. There 1is & specific guide for each
{ilm. Lengths of guides vary with vach fils. There are
two guides for the Respondent Learning film. One tokes
the inductive approach while the scandard guide uses a
deductive approach. The fmductive approach was developed
for evaluation nurposes.

The cost for these protocols s

$20.00 per j6mm film segmunt
$ 6.00 pner cassette
$ 1.00 por pochage of printed material rlur a nominal

tee for shipping



NAME OF INSTITUTION AND STAFH,

Teaching Resecarch Rod E. Myers

Oregon State System of Milford Joncs
Higher Education

Mommouth, Oregon 97361

CONTENT : (SET 11)

001* Psychological Set - A predisposition to behave in a predict-
able way as a result of the {ndividual's past experience.

002* Flexibility of Thinking - Involves the modification of
ongoing behavior to adjust to a situation.

003)* Pegrsevepatfon - Repetitious behavior which becomes unproductive
or dysfunctional for the individual in solving problems or
adapting to circumstanccs.

004 Jearning Set - A way of organizing and scquencing learning
tasks so "hat mastery of later tasks {n the sequcnce is
facilitated by mastery of the early tasks.

DESCRITPION OF MATERIALS:

The concepts marked with an (*) were dealt with during the 1971-72
production year. The producer comsiders the four concepts to be
an integrated package, and for this reason all feur concepts arc
listed togcther.

Three l6em color films have been produced to Llistrate the con-
cepts of set, flexibility of thinking, and pevesseration.

Printed guides accompany the filws to guide disswe<tom. Handouts
and typescripts for use by the trainees are alse ::cluded.

MASTER COORDINATE SYSTEM:

All Concepts - P, C, Ce, Pa

ADDITIONAL INPORMAT ION:

Work during the 1972-73 production year will comeemtrate on fure
ther explication of .he congcepts from 1971272 with the addition of
learning set. The use of lémm color film will comtinue to be used.

The two shooting sites for the projected films are Portland snd
Monmouth. An urban school has been selected as the site for "Learning
Set.” The initial shooting for this comcept will be with a video

tape recofder. Tape recordings will be mede of relsted activities

and these will be {ncluded in the field test packape.




LANGUAGE ARTS, ENGLISH, READING, SPEECH

mmll Univer‘ity (set I) L) L] L] L . L] L] . L] L] L]
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NAME OF INSTITUTION AND STAFF:

Bucknell University William H. Heiner
Department of Education
Levisburg, Pennsylvania 17837

CONTENT : (SET I)

001 Reading Rates ~ With respect to reading materials with con-
trolled vocabularies, children can be described as having
competence to read some materials independently, some materials
vith instruction, and some materials not at all.

002 Word by Word Reading, Oral Readipg = Learners read each word

in sentences as if the words were from a list. This is signi-~
ficant in the behavior of learmers who have had several years
of trainims.

003 FPhonetic Applysis = i1¢ reader can verbally demsnstmate
probable seund value: for letters and letter gmewmm in words
whieh he he not seer in print hefore.

004 lgi -k ldemsificacior - The cmild appears to respemd asto-
matically to letter szimuli bv serrectly newimg the letter
of the alphsbet.

005 Auditory Discrimipstjon -~ The ability to hear diffevemces and
similarities between words with respect to the phomemss.

DESCRITPION OF MATERIALS:

There are five léam films, dDlacs and white. The materials may
also be obtained ss audio tapes of soumd tracts. Leageh varies
frem 15 min. to 20 win. Thay ean bx used over » perfsd of five
0 win. classes o wore. + up pojester and ssreen aw magnetic
tepe recorder atm “equited sag W,

Gbjectives of thw marerials are stated im accompenying waamals.
They arc also specified in the fides.

Response sheets fer studemts and Gemshers' manusls csmtaining
bibliographic emtries sve ineluded. The films were designed
rrimarily for umdsrgraduate educatisa students. They cen be used
for in-service tmining and for beth graduate and wadergraduate
lt“.ﬂtl.

13




MASTER COORDINATE SYSTEM:

ool1 °p, Tp, Pe, Ic, C, Ch
co2 p, Tp, Pe, Ic, C, E, Ch
003 p, Tp, Pec, Ic, C, Ch
004 P, Tp, Pc, Tc, C, E, Ch
005 P. TP. Pc. Ic, C, E, ch

ADDITIONAYL, INFORMATION:
Films contain self-imbedded tests which ailiews the teacher to
observe the outcowes or degree of undersmmmliing. Answer sheets
are provided to students.

The cost of these protocols 1s approxir-oe s 5260.00 for the five
films.

14




NAME OF INSTITUTION AND STAFF,

Bucknell University William H. Heiner
Department of Education
Lewisburg, Pennsylvania 17837

CONTENT : (SET 11I)

001 Word Identification Cues
002 Mis-Associations in Reading
003 Eye-Voice Span

004 Oral and Silent Reading

a, Letter ldentification - revision of 1970-71 materials

b. Phonic Analysis - revision of 1970-71 materials

¢. Word-by-Word Oral Reading -~ revision of 1970-71 materials
d. Individual Reading Rates ~ revision of 1970-71 waterials

DESCRIPTION OF MATERIALS:

All films are 16mm. black and white and are approximately twenty
minutes in length. Instructors guides accompany each filwm and
response sheets for the trainees are provided. An option available
is an audio tape of the sound portions of each filu. Appropriate
guides and response sheets also accompany the audio tape version.

MASTER COORDINATE SYSTEM:

All Concepts P, Ce, C, E, Ch

ADDITIONAL INFORMATION:

The four concepts indentified by a, b, ¢, and d are revised
versions of materials produced during the 1970-71 production year.
The materials package includes both of the options available in
the 1971-72 materials. The names of the concepts identify the
films.

Objectives for the materials are stated in both the accowpanying

written materials and in the films. Self-imbedded tests are con-

tained within the films and are designed to allow the imstructor
. to observe outcomes or degree of understanding.

15




NAME OF INSTITUTION AND STAFF:

California State University Richard W. Lid
Northridge Philip Handler
Protocol Materials in English Mitchell Marcus

Arnold House
Northridge, California 91234

CONTENT : (SET 1)
COMTENT T N
Convention is that quality ot a wer: of lite-ature .mzch consists
of those traditional and cmergine  atterns - 4t len -unport and

control to the conte-~. of the wor)

")l Verbal and Non-verbal l'lements in Dram.

0)2 Characterization in Drama

003 Theme and Symbol in Drama
00« Ass t: Biograph

DESCRIPTION OF MATERIALS:

The medium is 16mm black and white tiim. Tiee one :ilm "Assignment:
Biography" runs about 18 minutes. The other three ire between
cight and ten minutes each.

There is onc guide per film, and the iength of each gmide varies.
The average is about 15 to 20 nages with a transcript oi the film,
statement of the concept, and disgussion questions.

MASTER COORDINATE SYSTEM:

All Concepts K, Ar, A

ADDITIONAL INPORMATION:

This protocol unit is in the area of knowledge not pedagogy. The
materials are segments ef class hours with the concepts coatained
within them. The behavier being focused upon is not the interaction
of teacher and pupil, but rather the literary transactiem between
the student and a text.

17




NAME OF INSTITUTION AND STAFF

California State University, Richard W. Lid
Northridge Philip Handler
Protocol Matcrials in English Mitchell Marcus

Arnold House

ot hri S

CONTENT :

, falifornia 91234

(SET II)

RES PONDING TO LITERATURE

ualities of Content

Those qualitics contained in works of literature wlich provide
insights into human behavior amd which produce emotismal responses
in the reader.

001%

002*

Psycholagical Content of Literature = That comtemt of a work
of literature which reveals the nature of hemsa motivation
as excwplified in the imagimative world of the iiterary work.

Sociological Content of Liteyature = That contemt of a work

of literature which reweals how conflict and hammony make up
the interaction of man and soclety as exemplified in the
imaginative world of the literary work.

003* Ethical Content or Literatwre = That content of a work of

literature which reveals the consequences of husma behavior
and permits the derivation am testing of systems of values
with wvhich to judge that belswior as exemplified in the
imaginative world of the litemary work.

004* Ideological Contemt of Litepggure = That comtent of a work

005

006

of literatare which reweals the direction and constrasmts of
mind that smderlic¢ « body of beliefs as exemplified in the
imagimative world of the literary work.

Epjstemological Coutent of Literagmge = That content of a

work of literature which reveals the nature, extent, and
limitatioms of ways of knowimg as exemplified im the
imaginatiwe world of the literary work.

« That contemt of a work

Ontological Content of LicCeratuge
of literatmre which veweals the wmderlying asswmptioms amd

the conclusions drawn about cthe matwse of reality as emsm-
plified im the imagimative werid of the licewasy werk.

* Demstes concepts for which ssterials hese been dowwloped. All
ten comtepts are pwesentc. hese becawse the predupew feels that
they constitute & serics.



Qualitics of Form

¢ qua’ cainec - worke of literature which give
detin lron, 1uentity, and = uning and which produce aesthetic
responsus in the reader.

007 piction -~ That qualiz: of a work of literature which contri-

butes to meaning thewssgn the denotative and connotative aspects
of the language of tis work.

J08 Authorial Voice = Tho— -uality of a work of literature which
illuminates what har-wm- what is said, and what is thought

in the work by reveaijws particular and individual traits or
techniques of the auvcnor.

009 Structure - That qualirv of a work of literature which provides
order and ariistie .mwo_-cness and which reveals the principles

of s¢ .cticny, crijaniczrion, and relation of part-to=-part and
part=t. - v L,
010 Conv: :iic = That qua_aty of a work of literature which con-

s1~¢. f ches: tradi—wwomal and emerging patterms that lend
su~ne © ant control = the contemt of the work,

DESCRIPTION OF MATERIALS:

The titles of the films reflect the concepts (e.g., '"Motives' is
the titlc of the film dealing with the psychological content of
literature; ''Beliefs and ‘deas," the ideological content); the

films arc 16mm color and awerage 10 minutes running time. Guides
accompany thc films.

MASTER COORDINATE SYSTEM:

All Concepts K, Ar, A

ADDITIONAL INFORMATION:

The nature of litcrature s such that each text evokes an imdivid-
ualized response. Each r—-ader is conditiomed by his past expexrience-—
by the society he grew up im, his ethmic background, his ecemsmic
status, his schooling, hix emm drives amd desires. These direct
and limit his responses im mmrious weys. Therefore the teaching
of literaturc requires am amferstandimg of the various qualities
in the litegary work that sseduce respsmses in readers and tie
various kimds of responses they produee. By allowimg and
cncouraging the students te articulate amd to understand their
respomscs te the literary wesk, a teacher may avoid two diffrwemt
kinds of closure: that of o student's participation in thw work

2




of the class and that of the student's transaction with the literary
text. It is this sccond kind of closure that is dealt with in
the films and guides by providing the teacher with a sct of concepts
which may be translatcd incto action through appropriate skills.

The derivation of our 10 concepts on the nature co!f literature is
based on a recognition of the two different aspects of response
to literature, the affective responsc to the variou: contents of
literature and the aesthetic responsc to its formal qualities.
The distinction is crucial to an understanding of this project.
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NAME OF INSTITUTION AN" STAFF:

Ohio State University Frank Zidonis
College of Educaticn Victor Rentel
1945 N. High Stree:z

Columbus, Ohio 43210

CONTENT: (SET I)

This series of protocol materials, The Language of Children,
has been developed to provide both pre-service and in-service
teachers with a becter understanding of how children acquire
and develop their mative language. These protocols do so in

a way that is not readily accessible to teachers by capturing
on film, filmstrip, audiotapes and videotape, natural language
in both free and structured situations.

The major concepts fdentified for protocol materials may be

divided into two mmmn categories: the process of acquisition

and variations within acquisition. These major concepts with
‘ the subconcepts are defined as follows:

The Pyrocess of Acquisition

Children progressively develop and revise sets of rules about
their language uncemsciously by drawing upon their linguistic
environment.

001 Sequence -~ The process of acquisition is evident in the
predictable order of acquisition of sets of rules with
variations in rate of acquisition.

002 Complexity = The are developmental increases in the number
as well as the kinds of syntactic structures produced or
understood.

a. Syntactic Acquisition = The complexity level of a
sentence is indicated by the number and kinds of syn-

tactic structures used in it; that (s, the more
structures, and the wore kinds of structures, used
in a sentence, the wwre complex that sentence is.

: b. wma-me
complexity level of s response can be reflected

through T-wmit werd length. A longer average T-unit
length indiemtes sywtmctic maturity. T-units by
definitiom esnsist of a main clause plus all sub-
ordinate clamses. Gaxbles, words which do not add
information to the uwtterance, are deleted from T-unit
word count. An exception to this 18 those words

used to claim attentien such as ‘well," 'see,' and

"you see.,"
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003 Fluency -~ There are progressive increases in the easc
and the fullness with which children speak. The fewer
the number of hesitations, garbles, and fillers per
utterance, and the greater the amount of language in
cach individual's response, the more fluent the speaker.

The Variations Within Acquisition

language acquisition involves not only the common sets of
rules developed by speakers of the language, but variations
that occur within both individuals and social situations.

004 Individual Variability - Individuals vary i: * .eir use
of structures.

a. Variation in acquisition: .Morphology - Children of
the same age differ in the kind and number ¢~ basic
morphological structures they learn to use. Wwhile
there appears to be a highly predictable sequence of
acquisition, the rate at which given children acquire
a specific structure varies considerably.

b. Variation in acquisition: Derived forms and adjective
order = Children of the same age differ in the kind
and number of basic morphological structures they learn
to use. While there appears to be a highly predictable
sequence of acquisition, the rate at which given child-
ren acquire a specific structure varies consicerably.

005 Social Variability - Individuals and groups develop registers
of language-~or language appropriate for particular social
situations~=which may vary in phonology, syntax, 'exicon,
and para-linguistics.

DESCRIPTION OF MATERIALS:

Videotape segments, 5 to 15 minutes in length, are used

to present the concepts. A viewer for one half inch tape is
required for use. All materials may be used for . -aduate,
undergraduate and in-service programs in language arts. They
can be presented in large or small groups. Most effective
method would vary depending on episode being viewed. All
procedures are clearly presented in the guides.

An instructor's guide and a student's guide is available for
each segment of film. Suggestions for evaluation of student's
performance are included in the guide for each segment. Work~
sheets are also included in the guides.
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To introduce the participant the series of concepts of
children's language and to dii.ct attention to various system=
atic aspects of their language, specific objectives for each
segment are included in the guides.

MASTER COORDINATE SYSTEM:

All Concepts: K, E, Sy

ADDITIONAL INFORMATION:

Children progressively develop and revise sets of rules about
their language unconsciously by drawing upon their linguistic
environment.

Language acquisition involves not only the common sets of

rules developed by speakers of the language, but also vari-
ations that occur within both individuals and social situations.
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SMME OF TLSTIIUTTON AND STAFF @

vhio State ('niversity Frank Zidonis

tollexe of Education Johanna DeSte fano

1945 . High Street Sharon Fox

Columbus, Ohio 43210 Victor Rentel
CONTENT : (SET I1)

Ihe concepts dealt with during the second year are the same
as thosce in the Set T materials. A 1listing of the concepts
and their definitions can be found elsewhere in the catalog.

DESCRIPTION OF MATERIALS:
While all concepts in Set 1 were presented in the medium of
videotapes, a change was made during the second year. The
titles of the five protocols produced and the medium of
presentation are listed bleow.

1. Shared Nomenclature (Sequence of Acquisition-Semsntic)
16mm color film

2. Semantic Reversibility (Sequence of Acquisition-Semantic)
filmstrip with audiotape

3. Promise - Tell Structures in Children's Language (Sequence
of Acquisition-dsyntactic and Semantic) 16mm color film

4. Combining Simple Sentences (Complexity) filmstrip with
audiotape

5. Children Retell Salt, A Folktale (Fluency) filmetrip
with audiotape

MASTER COORDINATE SYSTEM:

All Concepts: K, E, Sy
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SAME OF INSTITUTTION AND SN S

Southern 11linofc (niversity "lLicresa love
at tdwardsville
Edwardsville, 11linois 62025

CONTENT @

001 Varicty i{n lLanguagee-Black Dislect as & Kind of English =
Variety in language 1s shown by the large number of languages

spoken throughout the world. American English is one of thesc.
Although t.cre arc only three regional dialects, there arc
numcrous sccial or local dialects. Black Dialect is one of

the kinds of Amcrican English.

002 Introduction to Svl.cted Speech Features of Black Dialect =
black Dialect, as a varicty of American iirglish, has a number
of distinguishing grammatical features.

003 Review of Speech Features = The six features which are introduced
in the previous tape are listed,

004 Omission of ''S" to Indicate Third Person Singular, Present Tense -
Many speakcrs of Black Dialect omit their '"S'' guffixes in
indicating the third person singular, present tenscs of their verbs,

005 tormgtion of the Past Tense and of the Perfect Tenses in Black

Dialect -~ Following the tendency of Black Dialect speakers to
omit sufi{ixes to indicate grammatical relations, spcakers of
this variant dialect often omit their final "d's" and "ed's"

in indicating the past tense or the perfect tenses. 1In
addition, they somctimes use the past participal form in place
of the past tense form of a given verb. Another distinguishing
way of forming the past tense is the addition of suffixes to
weak verbs instead of using internal vowel changes. A less
frequent deviation from Standard English is the use of "ain't"
as the past participle for '"have not."

006 uxiliary Be, Negative Be, and Zero Copula - One of the most

distinguishing features of RBlack Dialect is th *he
uninflected verb 'be" to indicate a number o sother
linguistic phencmenon is the dropping of the ... serb
phrases.

007 Formgtjon of the Plurals of Noyps = Methods of forming the
plurals of nouns in Black Dialect often differ from those used
in forming the plurals of nouns in Standard English. These
include the omission of '"s" or "es'" indications, failure to
indicate plurality by changing the internal vowels, use of
overinflection and use of the singular form of the nouns when
preceded by a quantifiers.
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008 formation ot the Possessive Case of Nouns - Black Dialect usage
allows its speakers to omit the "S" indicating possession.

009 Distinguishing Pronominal Features = In plack Dialect pronouns
may be used in three ways which differ from such usagce in
Standard "nglish, These are the pronominal appositive, or
double subject, the use of variant tforms, and the use of the
"Ixistential Te."

7010 Overinflection of Nouns, Verbs, Adjectives, and Adverbs =
Interestingly enough, though the grammatical system of Black
Dialcct allows its speakers to underinflect (in accordance with
the standards of Standard English), it also allows overin-
flection as alternative forms.

011 Inverted Word Order in Indirect Questions - Frequently in
indirect questions, Black Dialect speakers will use inverted
word order in asking indirect questions.

012 Multiple Negation - Not infrequently, speakers of Black
Dialect will use one, two, or three negative words within one
short sentences.

013 Review of Speech Features = No new concepts introduced.

014 Attitudinal Test = This is & pretest and posttest (on the
same tape) which is designed to assess the degree to which the
attitudes of those who have studied the protocol materials
have or have not changed toward those who speak Black Dialect.

DESCRIPTION OF MATERIALS:

The protocol package on the morphological and syntactic features of
Black Dialect contains fourteen audio cassettes tapes. The length
of the individual tapes varies from three to five minutes playing
time. An instructor's guide accompanies the tapes and it includes
transcripts of the tapes, background information, and criterion
tests of the concepts,

MASTER COORDINATE SYSTEM:

All Concepts = P, S, C, Ch

ADDITIONAL I...ORMATION

001 Observable atiributes or behavior portraying this concept in
the protocol are as follows: Children from four ethnic back=-
grounds (Indian, Chicano, Southern White, Black) tell what
they do on Christmas day. Specific speech features are
compared and contrasted.

30




03

004

005

006

007

008

009

010

011

ERIC

Aruitoxt provided by Eic:

Obscrvabl ate cor boho v this concept in

the protocol tollow speeches [llustrating
selected usag. slems in btas hoand in Black Dialect
dre spoken by ve children. . on of each of the sub-
cotvepts impli aerein is pives tlustrated. Thi:

i+ sctually aun troduction to - ‘L. An extended
sicech beoa black pupil given, rooasked to circle
any distinguishing features ot ‘talect which they
tind in ne dup tcated version o

Observabl. attributes or behavie- ng this concept in

the protocol are as follows: I 4 speeches are given
and listceners arce used to identi ot the six features

given abov .

Obscrvab!. attributes or behavior ng this concept in
the nrot col are as follows: Respe were shown pictures
of various kinds of workmen and wer © to tell what they
were doing in a single scntence. T y werc encouraged
to usce the third person singular, o tense of verbs.
Obscrvable attributes or behavior 'ng this concept in
the protocol are as follows: Ap,r cxamples are taken

from tapes of.intervicws with chil.

Obscrvable attributes or behavior owe ing this concept in
the protocol are as follows: La4 b specitic instances
in which the "invariable be'" ma: - s discussed and
illustrated. The same is true 1. - . ro copula.'" An
cxtended speech illustrating th. wariable "be" ig
given,

Obscrvable attributes or behavic ing this concept in
the protcecol cre as follows: Ex. . this usage are taken
from intcerviews between a teacher .. number of students.,
Observable attributes or behavior ;»: raying this concept in

the protocol are as follows: Examples of this usage accompany
a discussion of the 'moun zero possessive" in Black Dialect.

Observable attributes or behavior portraying this concept in
the protocol are as follows: A discussion comparing pronoun
usage in Standard English and in Black Dialect along with
examples taken from taped interviews are given.

Obscrvable attributes or behavior portraying this concept in
the protocol are as follows: Example: of overinflection are
tuken from taped interviews. Thev ompanied by a
discussion of thiis speech featur:

Observable attributes or behavior port. .ying this concept in
the protocol a- . as follows: A discussion of inverted word
order in indirect questions and examples taken from taped
intervicws from ten subjccts of this taped material.
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013

nl4

Obscrwah 1 ributes «»r ochavior ..~ rayinsw this conce: -
the osrouoc a”e as f{~ wws: An exc. lont fscrssion of
speecT. e is giwve ilong with ar:r ¢ o examples .
Obscrum. +++1butes or behavior uawt. ‘his concent ir
the =ot a0 - a8 t- (lows: _ach - ntifying feat -
of ' M - is memtioned and a- or examples .1
2ive

Observirlae . vibutes or behavieo' .sor- this concert -
the protecc g as follows: =sv+ . « -onded taped spoer—
are givm am .i13teners are asa.. 4o . » test which d. - —minwes
their posawrlaeical attitude a xemwer - ard those whe
speak the :at dialect

The comt >t these pretocols is: RS DAY
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Education Development Corporation (Ser I)

Education Development Corporation (Set IT,.
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INSTITUTION AND STAF: @

‘ucationr Development (enier Edward C. Martin
~veial studies Progran Anita Mishler
5 Mifflin Place
-ambridge, Massachusetts 02138

NTENT : (SET 1)
The Classroom as a Learning Community

The major concept developed in these materials is Diversity.
Diversity is defined as: The differences among members of a
classroom group (teachers and students) with regard to abilities,
skills, points of view, interests, experiences, perceptions,

and roles in discussion,

This is a series of films which views the classroom as a
learning community. Bascd on concepts drawn from social
scicnce, the principle unit of analysis is the group and the
diversity within it. The primary purpose of the conceptual
structure of the units is to examine the process of learning
within a social context and to stress the contributions that
individuals within a group make to the group in terms of what
is lecarned.

DESCRIPTION OF MATERIALS:

Materials consist of five 16mm films; black and white, shot on
location in unstaged classrooms. Films are 10 to 20 minutes
in length, and require a l6em projector and screen. Materials
are designed for small group instrwction. The principal mode
of instruction wil] be informal dfgcussion and the group will
be encouraged to amalyze its own group process as a learning
cxperience. Each iilm should be viewed two or three times for
maximum benefit.

The titles of the films are:

Apartments and Igloos
The Fight

The Mural

Talking About Old People
Talking About Beliefs

[V, I - R VRN (R

MASTER COORDINATE SYSTEM:

All Concepts Tp, Pp, C, Ch, S, Af, Cc, Ic, la, Sd
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ADDITTO INTORMAT TN :

The llowing are used for the ider -:ic..:or - the conce-
rol. -=wnectation:

- a verbal statement with non--. ~bal emphasis and’or

- a description or prescriptio-

= implics a norm (i.e., a social snouid)

- indicates expected teacher behavior

- implies or indicates expecte.: beharior ¢ the comp. - .-ar
role of student

The -“>llowing are used for the identificarion of the concen.
power move

- a statemcnt or an action
- seeks to influence a situation or change an intention
= uses one or more rositive or negativ: samctions

- implies legitimac. of one's role to influence the definiti:-

cof a teacher
- seeks a change in the expcctc ! behavior ¢ - teachers

The fwZlowing describe the concept of reciprocitv:

- related to diversity in expectations of _cacher role

- a verbal or non-verbal face to face interactior

- cues indicate parties ~-nitor each other

- respomses are directly related to other person s concern
indicated respect for the legitimmte nower inherent in the
role of teacher, pupil, parent, admimistrator

expresses mutuality in terms of attempting to smmre know-
ledge with each other and/or respecting express~d or
expected need
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Taducat.. crelopa ¢ “dward C. "a:

Socia. - ivs Procra “usdar L, Perm

15 Mi: Place .aul Z. Winex

Cambr: assad s

TENT e < )
Niver ir * e c¢=col tomunity

001 Ro:i. =Xpectat.on = Tt exmee: cion of standarde -.~ut how or
whai . teacher O T cae .

002 Power Mov - T%- atte.wr . lecitimatize one's te and to
usc sanct.ons i: .rilc: to x-imemce the educati.mal objectives
of the school and thus how »r wmat a teacher shmwuld teach.

00- Reciprocity - "h wi. ing. - tc approach divery« views
recvarding tcacher role . ¢ 7illingmess may <ak. the

ear! forr o acknow! _gin. that diversity (a =-eciprocal
move) Or the ore 3cv.ooce Torn of mutual acti—
recinrocal action) o ard -:ining teacher r.

SCRIPTIOT OF ™A RIAYL:

There are nine blac and wniz. Lilms which "~ «sn = velopec

for th- 5 package. ire 1% -25-minute contex: ™ describe
actual! situati- v o1 tw e 8§ miekr Inveoe “utal schoo.
corrrunizv: one ir .+ - vl - ew ork it “ne a school i-
Phoenix, ..rizona. . hese MWe it uare cocrwr Tz— _n ‘ziure amc

Provice a conte. T of n¢ sty smmrt films -~ .- arc composed -

shor: segments -“rot w - “'r> ymiext “ilms' . -ich ~oncentrate am
e comcepis. TI°T. J4fe  ww I LI=5 per comT-pt.

-eminac 5 have been ~wvivelowwr -r winich tne :: .- awe .0 be used.
“he seminar- gi . iI-<ruc. — un. s—wdewrs o el_me: on how to
lew t ¢ films, a bhoc" o ~ved s o studencc v a strategy
Or eveluating wnat nas e eemreed .

“AS TEP
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DD AL INTORMATION:

The materials are .esigned for a general audience of fir.: or
s.cond year educat:on students in curriculum and methods courses
an! social foundations cowrsvs. They would also be approori:-
for use In in-service trazning programs.
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SOCIAL PSYCHOLOGY

Far West Laboratory (Set II) . . . . « « « . o .

University of Southern California . . . . . .
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NAME 7 IRSTITHTION AT
.o Jest Stanford Center
Var West Laboratory tor
“ducational Research r. ¢ bBerliner Carol Codori
Atc Development . loria Golden David Loeding

1855 ¥olsom Street ° sa ‘lunter Margaret Rierly
San Francisco bcrah Walton N. L. Gage
California 94103 *. 5 Flanders

CONTENT ¢ (¢ 7 1)

001 Task Roles

A.

Initiator: offerc new ideas, new approaches to
problem; suggests solutions. He may propose a new
proce re or organizing mode for attacking the task,
or a nw direction to pursue.

Irf>rmmtio~ Secker: requests facts and opinions;
asks ‘or cliarification; seeks relevant data about a
gro.s concern. He may request pertinent information
for improv:.nz the factual base for decision-making.

Informatiowr Giver: offers facts, personal experience
or knowledye pertinent to group issues. He may provide
generaliza—:ons which are authoritative reference
poimzs.

Opinion Gi.er: states his own belief or attitude
relevant t. task before the group; gives personal
feeling about what should be group's goal or procedure.

Orienter: defines position of group with respect to
group goals; brings group back on subject if it
digresses. lc may question the direction of the
discussion or point out departures from agrecd-upon
approches .

Coordinator: establishes relationships between tasks,
ideas, fac-s; pulls ideas together; summarizes. He
may try to coordinate activities of members and act
as consensus taker as group nears decision.

002 Unifying Roles

A.

Energizer: prods the group to action or decision;
attempts to stimulate interest; arouses group to
higher levels of activity. Moves group along 1if it
gets bogged down.

Harmonizer: attempts to mediate differences between

group members; points out various good points on each
side of the dispute, interjects humor, or proposes a

solstion acceptable to both parties.
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C. Compromisecr: agrees to altcr his stand within a
conflict; may admit crror, yield status, meet the
opposition half-way, agrce to defer judgement in
order to maintain progress of group toward its
goal,

D. Gatekeeper: attempts to keep communication channels
open by encouraging or facilituting the active
participation of all group members or by monitoring
the communications flor-; suggests procedurcs that
pcrmit sharing remarks.

E. Encourager: praiser, agrees with or.accepts the
contributions of group members; offers support to
the group as a whole as it tries to work through
problems or explore new ideas.

003 4nti=Group Roles

.A. Aggressor: deflates status of others; expresses
unconstructive disapproval of values, or ideas of
others; belittles the group as a whole or its goals,
uses saycasm; attacks physiecally.

B. Blocker: resists ideas in a stubborn and unrea~
sonable fashion; generally takes a negativistic,
attitude in the group; tries to revive issues the
group intentionally rejected or bypassed.

C. Attention Seeker: Calls attention to himself
through boasting or self-deprecation; behaucse
in unusal ways with the intention of diverting
the group from the business at hand.

D. Dominator: tries to assert authority or gain
status in group for personal reasons; may inter=-
rupt contributions of others and act superior,
"take over."

E. Non=Cooperator: displays lack of involvement in
group's work; actions may take form of nonchalance,
horseplay, apathy.

004 Four Stages of Development

A. Stage 1: Initial communication among members

l. set goals

2. choose leaders, either through a conscious
procedure or the natural evolvement of a 'pecking
order"

3. devise plan, which could include work assignments,
scheduling, a method for proceeding, etc.
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B. Stage 2: (Conflicts ..nd barriers to discusc<ed goal

1. substantive conflicts, involving the main content
of the task
2. personal clashes among group members

C. Stage 3: Resolution of conflict

1. group finds solutions to task-related conflicts
by voting, compromising or accepting the decision
of a leader, or any other way the group devises.

2. members settle personal clashes, or they con-
vince conflicting parties to refocus their
attention on the group goal

D. Stage 4: Increased productivity

1. group is reaching its goal; activity 1s purposeful,

2. group handles irterpersonal conflict with under-
standing, humcr, and speed; the mode of interacting
is chiefly cooperative.

DESCRIPTION OF MATERIALS:
The package includes four videotapes and accompanying teacher
handbook. The Far West Laboratory has the capability of dubbing
their tapes to all of the more common formats found in videotape
equipment.

MASTER COORDINATE S YSTEM

All Concepts - P, S, Ch, Pa, A
P, C, Ch, Pa, A
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NAME OF INSTITUTION AND STAFF?

University of Southern California Patricia Heffernan-Cabrera
Phillips Hall of Education S - 1002 William John Tikunof!
{'niversity Park

Los Angeles, California 90007

CONTENT :

TEACHER-PUPIL INTERACTION WHEN STUDENT
IS A SPANISH SPEAKER

001 Withdrawal = A coping behavior in response to an overwhelming
stimulus.

002 Cooperation = The coordination of behavior of two or more
persons attempting to achieve an agreed upon goal.

003 Aggressjon - Focussed behavior which is dominating, controlling
and which is perceived as threatening by the receiver.

DESCRIPTION OF MATERIALS:

This package consists of three 16mm color films, with ecach film
illustrating one concept. Accompanying the films are printed
guides wvhich provide objcctives, procedures and evalustive
instruments. A bibliography of resdings on education of Mexican
Americans is also included.

MASTER COORDINATE SYSTEM:

All Concepts Tp, 81, C, Ch, Pe

ADDITIOMAL INFORMATION:

001 The following behaviors indicate withdrewal: lowering the
head, lowering the eyes, looking sway, becoming silent,
increasing physical space, decreassing volume of the voice,
decteasing frequency of respomnses.

002 The following behaviors iadicate that cooperation is taking
plece: two or more people commumicating snd agreeing upon
8 commwn goal, dividing tasks, helping cach other, coordinating
efforte as in teasmvork.

003 The following behaviors fadicate agressiom: & change in the
aggressor's voice sush as rising piteh, imeressing volume,
use of & harah tone; persisting and sseelerating demands;
assuaing o physical stance higher then the receiver; decressing
physical space; ridiculing verbally o momeverbally; ignoring
the perticipation of the other; withdraval on the part of the
o receiver.
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TEACHING ANALYSIS
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Indiana University (Set II) . . . « « « &
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NAME OF INSTITUTION AND STAFF:

Far West Laboratory for Far West Stanford Center
Educational Research
And Devel opment D. C. Berliner Leonard Beckum
1855 Folsom Street Lisa Hunter Mary Anmn McGivern
San Francisco Susan Heathers N. L. Gage
California 94103 N. A, Flanders
CONTENT: (SET 1)

001 Lesson Organjzation

a.
b,
c.
d.
e.

Review

Spcecification of objectives
Task Orientation

Signals of transition
Emphasis

f. Clarity of presentation

g. Personal organization of the teacher
h. Check for student comprehension

i. Suomary

002 Vvarjety and Variation

a,
bo
C.

Classroom environment
Physical arrangement
Teacher's questioning

d. Student response patterns

e. Pacing of materials

f. Social motives

8. Teaching methods

h. Teacher movement and gestures

i. Audio-visual materials

J. Altermative generation
003 Prajse and Corrective Feedback

a. Verbal

b. Non=verbal

c. Through use of tokens

d. Giving directions

e. Response maintenance

f. Cueing and prompting

g. Probing

004 Using Scudent Idege

a. Acknowvledgemsnt of ideas
b. Reinforcement of ideas
€. Restatement of ideas

de Summarization of ideas

e.
f.

Applying ideas
Comparing ideas
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0I5 qustioning

a. Taxonomy of questions
1 memory

2 translation
4 application
5. analysis

6. svnthesis

7 evaluation
S

1

2

trategics of questions
. Sequencing
. personalizing

c. Effects of questions

Listening to answers

DESCRIPTION OF  TERTIALS:

Five black and white videotapes, 1 inch Ampex. Tapes vary in
length from 7 min. and 30 sec. to 16 min. Will require use of

1 inch videotape recorder and associated monitors. The master

of the tape will remain on file at Far West Lab and can be dubbed
to any size required. Dubs can be made of }" systems, both old
format (2200) and new format (3600) machines. The materials

have been tested using two strategies. One was to have the
teacher lecture in advance and follow the lecture with the tape.
The other used a discussion method following the tape. It appcars
that no difference in the two strategies is evident. The materials
arc designed for pre-secrvice teachers and/or parae-professional
teachers.

Complete handbooks made up of five parts are distributed with the
materials. Part 1 contains a description and explanation of the
concepts. Part 2 contains the research evidence related to those
concepts. Part 3 contains a transcript of the tape and a com=
mentary on the significant aspects of that tape. Part 4 presents
some data from field testing. Part 5 gathers some comments
received that deserve special emphasis in the use of materials.
The manuals are designed for use by both instructor and students.

MASTER COORDINATE SYSTEM:
All Concepts = Tp, C, E. Hs, Pe

ADDITIONAL INFORMATION:

The outcomes for the learner with the five different Protocol
materials are the same; trainees should be able to use the concepts
they have learned by describing situations in which instances of
the concepts appear. Thus, after watching a teacher engage in
questioning behavior, the trainees should be able to discuss

that behavior in terms of questioning taxonomies, strategies and
effects. Lessons can be analyzed for-elements of organizationm,
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whether variety and variation was present or not, the uses of
praise and corrective feedback techniques in teacher-student
interaction, and the ways in which teachers acknowledge and act
upon student ideas. The learner outcomes are not related to skills
in teaching. The goal is to produce teachers who are able to
conceptualize the teaching act in terws of the concepts provided.
They should be able to use a diffewent language in describing
teaching behavior than a person who has not been exposed to the
Protocol materials.

Each handbook contains some evaluation data. Students' attitudes
toward the tapes, feelings about the usefulness of the concepts
and the effect the tapes have on teaching behavior is assessed.
Cognitive tests have been prepared amd each handbook contains the
items which were used or could be used in testing outcomes.
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NAME OF INSTITUTION AND STAFF

Indiana University Tavid Cliessman

School of Education sarbara Robertson

Bloomington, Indiana 47401 Joy Kleucker
CONTENT : (SET 1I)

The Protocol Materials, Patterns ip i:cacher-Pupil Imteraction:
Reacting To Pupil Responses

001 Informing - A teacher reaction smmmcterizem a9 the addition
of new intormation ro a classresm Malogue. This new infor-
mation may ta'e the form of f:.- i1deas, iserpretatioms, ectc.

002 Probjng = "ursuing < single puw:i. im a given conceptual or
schematic arca with a serics o mswestions.

CO03 Accepting = A teacher reaction -mmmctcrized by b»ehavior that
wou'ld normal!: be expected to emcewmag: a pupil o continue
res onding.

004 Rejecting = A teacher reaction ann  cterized wy behavior that
would normally be expected to di~ swag the pupil from further
responding.

The above term: are intcnded to sctrin teachur reactions to class-
room discourse.

DESCRIPTION OF MATERIALS:

Materials for Set II consist of two l6em motion picture films in
color, each approximstely 10 minutes in length, and a cassette
sudio tape.

A manual designed for instructors and/or students {s provided
for each set of protocol materisls. The manual {s asbout 50
pages in length. Tnstructors can use the materials in small
group discussions, lectures or lecture-discussion in the class-
room, or in individual study. The materials should be useful
for both pre-service and ineservice teachers in Educational
Psychology as well as other professional educational courses.

MASTER COORDINATE SYSTEM:

001 & 002 Ty, Ce, Ic, Ch, Pa. ~
003 & 004 Tp, AF, la, Ch, Pa, A




ADDITIONAL INFORMATION:

Printed tests are being prepared for the materials in Set II, in
which students will be asked to make discriminations between

concepts when the behavior described by the concepts is viewed.
These printed tests should be available in the near future.




NAME OF INSTITUTTON STAW™

Indiana lniversity David Gliessuan

School of Fducation “arbara Robertson

Bloomington, Indiana 4740 Joy Kleucker
CONTENT : (SET 11I1)

The Protocol Materials, Patterns in Tcacher - Pupil Interaction

001 Infoxming - A type of teacher behavior which introduces
new information or gives direction in reaction to a learmer's
respensc.

002 Probing - A type of -eacher questioning behavior winch zon-
sists of a series of Twstions following a pupil -esmmmse
working in one corc -:i. -l arca with one 1. arner, isua..y
dircected toward tie goa of foing beyond the corzent ¢ the
initial response.

003 Approving = A form of tcacher reaction which increases the
frequency of pupil resvonding behavior. Through accertance
the teacher encourages further responding by the pupil in
the immediate interaction or increases the likelilwooc that
the pupil will responcd in the future.

004 Disapproving = A kind of teacher reaction through which the
teacher discourages further responding on the part of the
pupil.

005 Reproductive Questioning - A teacher solicitation of a pupil
responsc which expresscs recall or recognition of a fact,
icdea, or value; and a teacher reaction to that respomse.

006 Productive Questioning = A teacher solicitation of a pupil
response which expresses formation of an idea or value, or
previously unrecognized application of an idea or value;
and a teacher reaction t. that response.

The above terms are intended to describe teacher solicitations
and reactions during classroom discourse.

DESCRIPTION OF MATERIALS:

Materials for Set III will consist of: (a) six l6mm motion picture
films in color, each approximately ten minutes in length, presenting
complex interpretive material; (b) three 16mm mwotion picutre films
in color, each approximately 15 minutes in length, instancing and
defining each of the concepts listed above; (c) a four to six page
Instructor's Folder giving an overview of the concepts and films

as well as a rationale for their use.
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Instructors should be able to use the above saterial in different
«.mbinations in different settings. The materials are completely
tlexible: they may be used in part or as a tstal "package." The
materidbs should be useful for both pme-service amd in-service
tcamhe 7+ in Educatiomml Psycholegy as well as in other professiomsl
vdwmi w courses.

sum arojectaxr and screen is the omlly equipment vegquires to
-¢ tw materials.

ADDTTTOWMAL TYNFERMATION:

All of the ast vials described shrwe stmmid be ready #r. field
testimg by early spring, 1973. M the pessmmt time, o .v the
six camplex imtewpretive films ave wandy. They may be wued by
interssted cosnumses; hovever, the wumsmming three films (vo
be prasmced dusrwmg the winter) wtll pssbably be necessar  to
make tiwe most ¢ -ective use of all films.
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NAME OF TNSTITUTION AND ~7A0):

Michigan State Univereity Judith E. " nierson
College o Educat o n J, irIlCe Burke

518 Erickson Hall

Rast Tansing, Mich:_an 48823

CONTENT (SET II)

001 .assessment - sSystematic process or studyime the behavior of
~arners and the variables of instructior »rior to making
idgement about needed and possib.. instr :tional woals and
_rategles.

002 goal Sceting - It begins with the development o: a bevond=

-chool goal derived from the assessment process. The <econd
-tep is the translation of this beyond-school geal into an
observable in-class analogue of the goal. The third step
“cquircs the formrlation of . very specifi- goal, referred
%o as a behavioral obj:ctive, stated in terms of "classroom'
“hservable bchavior. This objective, to b. complete, must
ave (1) a specified observable behavior, (2) a set of

. -onditions under which the behavior is to be evaluated, and
(3) a mastery level or a competence criteria.

003 Plann and Implementi Strategies = It imcludes (1) the
nproduction of a plam for producing learning, i.e., the
sclection and prepasmtion of means for prodecing imtemded
changes in leammer behavior, and (2) actualizatiem of the
phan, with amy modiffcations that might have beem deewed
necessary at the time of instruction. This, the third task
of teaching, includes both decision making pursuant to the
conception of a plan and the actions representing its
exXecution.

004 Evaluation = It is a systematic process of appraisal by
which information from many sources is gathered and analyzed
for making a judgement concerning goodmess (correctness,
suitability, adequacy, desirability) in terms of assessment,
accuracy, goal satisfaction, and strategy implementation.

DESCRIPTION OF MATERIALS:
The protocol package will contain eight 16mm black and white
i : films, two for cach concept, and an accompanying film guides.
There will also be Super 8am cassett reduction of the films for
use with an A.B. Dick Model 60.
MASTER COORDINATE SYSTEM

All Concepts - T, S, Ch
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ADDITIONAL INFORMATION:

Recessary Conditions for Assessment

A. Gathering data about learmer(s) behavior, instructional
variables and their interaction.

B. Analyzing data to produce hypotheses about causes and
consequences of learner(s) behavior.

C. Crmmunicating the assessment data that is being or has
been gathered and the purpose of assessment.

D. Identifying knowledge and skill needed by the learner(s)
for growth.

Necessary Conditions for Goal Setting

A. Identifying and stating a beyond-school goal that would
indicate acquisition and application of the needed
knowledge and skill identified during assessment.

B. Identifying an analogue of the beyond-school goal that
would be possible in the situational comtext in which
one is teaching.

C. Making the goal explicit by stating the cognitive amd
affective objectives necessary for goal attainment.

D. Communicating and/or negotiating the objective with the
learner(s).

Necessary Conditions for Planning and Implewentimg Strategies
A. Production of a plan

1. Selection of means based on assessment data and
suited to the specific objective

2. Preparation of selected means

B. Actualization of a plan
1. Communication of planned strategy to learners
2. Implementation of planned strategy

3. Modification of planned strategy and/or creation
of spontaneous strategy within instructiomel setting.
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Aruitoxt provided by Eic:

Necessary Conditions for L.valuation

A

Selection and preraration of instruments and proccdures
tor gathering dat. about changes in learners and the
variables of ir:truction that resulted as a consequence
of asses<ment., voal setting and strategics.

Actual collection of the data.
Analysis of the data to produce hypothescs about potential
causes and consequences of the results of assessment,

goal setting and strategies,

Communication of results to students, teachers, parents,
etc.
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NAME OF INSTITUTION AND STAFF:

Teaching Research Division Rod E. Myers

Oregon State System of Milford Jones
Higher Education

Monmouth, Oregon 97361

CONTENT : (SET 1)

001 Analysis = The breaking down of a communication into its
component parts and the determining of how thuse parts are
related and organized.

002 Evaluation - The making of judgements about the value of

ideas, works, solutions, methods, etc., as the value relates
to some state purpose.

DESCRIPTION OF MATERIALS:

The media for this package consists of two black and white, 16mm
films. The titles of the films are:

1. Madison Avenue and the Twelve~Year Old Mind - 9 win., 30 sec.
2. No Body Comtact -~ 17 min., 30 sec.

Handouts, typescripts, and guides accompany the materials.

MASTER COORDINATE SYSTEM:

001 P, Ce, C, Pa
002 P, Ce, Af, C, Pa

ADDITIONAL INFORMAT ION:

The two concepts chosen for explication have been drawn from the
Bloom et al. Taxonomy of Objectives in the Cognitive Domain.

Film 1 = In this film eighth grade students analyze techniques
used by advertisers in presenting their messages to the public.
A group of youngsters is shown; and under a teacher's guidance,
they analyze different advertisements.

Film 2 = Rules and regulations are difficult for youngsters to
accept. Sometimes these rules are unfair or unduly restrictive,

or they are simply misunderstood. Eighth grade youngsters, maturing
rapidly and desirous of attention from the opposite sex, find rules
pertaining to boy-girl relationships especially hard to accept.
This film deals with a small group of youngsters as they deal with
a school rule which restricts any physical contact among pupils.
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NAME OF INSTITUTION AND STAFF:

University of Colorado Celeste Woodley

Center for Education in the Laura Driscoll
Social Sciences Carol Udel

970 Aurora

Boulder, Colorado 80302

CONTENT :

001

002

003

004

005

Process of Instruction = Refers to a series of reciprocal
actions between teacher and students designed to lead to
student lcarning. It is the complex interaction in the
classroom of many variables related to the learner, the
instructor, and the learning environment.

Learner Characteristics = The .ptitudes, level of know-
ledge, learning set, verbal or symbolic intelligence,
attitudes, psychological and physical characteristics,
and social and ethnic background belonging to a student
as he enters into a designated learning experience, as
well as at any given time during an instructional
sequence.

Verbal Interaction = The specific verbal phenomenon in
which there 1is a reciprocal teacher-student or student-
student action that is observable; the focus is on teacher
verbal influence as it interacts with broad or narrow
student respomses, resulting in communications that carry
cognitive, affective, and 8social meanings.

Concept Teach - A strategy that manages concept learning.
It 1s the organizing of substantive content in terms of
knowledge structure and timing sequence in a way that is
most likely to encourage students to perform sequentially
covert mental operations that are necessary for the
development of cognitive skills., It is a strategy that
provides for sequencing, higher order thinking, and
application,

Fair Verbal Bchavior = Teacher verbal behavior that follows
a standard of equal treatment toward all students concerned,
that is free from bias, dishonesty, and injustice, and
indicates an awareness and acceptance of the learner's

frame of reference and his readiness to respond.
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DESCRIPTION OF MATERLALS:

"Conceptualizing the Process of Instruction” - 16mm black and
white filw, 15 minutes; student handouts included.

"Learners and Their Characteristics: Implications for Instrue
tional Decision=Making' - one set of slides: 7 minutes cassette,
color; student handouts included.

"Verbal Interaction in the Cognitive Dimension: The Relatione
ship Between Teacher Verbal Behavior and Student Response' - | 6mnm
film, black and white, 15 minutes; student handouts included.

"Organizing Facts to Tecach Mcaningful Relationships' = 16mm
tilm, color, !5 minutes; student handouts included.

"Fair Verbal Behavior' - 16mm tilm, color, 15 minutes; student
handouts {ncluded.
MASTER COORDINATE SYSTEM:

All Concepts = Fig. 1 Behavior-Setting-Level: T, Tp, P/ C/ Ch, Pa, A

Fig. 2 Pupil Category: Af, Ce/ C/ Ch, Pa, A
Fig. 3 Teacher-Pupil Category: 1Ilc, la/ C/ Ch, Pa, A
Fig. & Teacher Category: T(1c, la)/ C/ Ch, Pa, A
Fig. 5 Knowledge Category: none

ADDITIONAI INFORMATION:

001 Observabl. rtributes or behavior portraying this concept
in the protocol are as follows: Instructional inputs:
objectives, anteccdent conditions, including student
aptitudes, attitudes, and personological variables; Teacher-
Pupil Interactions: Verbal and mon-verbal behaviors of
tcachers and students, classified in terms of cognitive,
affective, or social emphasis and identified as iniating
or reacting behaviors; Outcomes: changes in verbal and
non=verbal behaviors of teachers and students, classified
and measurable as primarily cognitive, affective, or
social chaages.

The five protocols developed by the Colorado project deal
with middle~lcvel concepts that provide a context for under~
standing and interpreting the wore specific behaviors that
characterize narrovly defined comcepts. The "Process of
Instruction” is an organizing unit that provides the com-
ceptual comtext for the following four protocol products.

The cost of this protocol is 80.00




002

003

004

Observable attributes or belnivior portraying this concept
in the protocc ! arc au tollous: Attitudes Toward School,

portrayed in one slide :et: '.Q., reading level, sociv-
cconomic status, level of knowledpe in subject matter,
ethnic background, -, attitude toward subject matter,

self-concept, nroevious grade ., cvte., illustrated in student
profiles; implicatiins of learner characteristics for
sclection of ‘ntructional alternatives {llustrated in
second slide=tape,

The primary purpose of this product is to help teachers
recognize that the assessment of some specific learner
characteristics can provide the basis for making appropriate
instructional decisions.

The cost of this protocol is $60.00

Observable attributes or behavior portraying this concept

iv the protocol arc as follows: Question = answer = response
patterns or modifications of that pattern that include at
least one teacher comeont and a related and continuous
student comment,

The protocol unit focuses on the cognitive dimension of
verbal interaction and uses the Macdonald-Zaret analytical
framcwork as an cxample of a means to determine the nature
of verbal interaction and the relationships between teacher
verbal behaviors and student responses,

The cost of this protocol is $80.00

Observable attributes or behavior portraying this concept
in the protocol arc as follows: The observable attributes
of concept teaching are verbal behaviors that help students:

a. To reduce the irrclevant attributes.

b. To identify, differentiate, and group the relevant
attributes.

¢. To improve the identifiability of the relevant
attributes.

d. To compare and contrast recurring instances of
the concept in varied situations.

c. To build and expand the concept.

t. To verify the significance and utility of the
concent.,

Specific represcentative behaviors under each of these
categories are liste’ on page 11 of the Teacher's Guide.

The strategy suggcsted for teaching the concept, '"Concept
Teaching,'" is, of course, a strategy that provides for
sequencing, higher order thinking, and application. The
color=sound film shows & positive example and a non-exawple
of concept teaching.

The cost of thi:. protocol is $90.00
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005 Observable attributes or behavior portraying this concept
in the protocol are as follows: Observable verbal behaviors

are:

Praises students' ideas rather than students
personally.

Corrects students when they make a mistake or
misbehave.

Explains what the mistake or misbehavior was
rather than criticizing the students.

Asks students to clarify statements or defend
actions in order to determine whether to praise
or correct student.

Follows a consistent standard of treatment toward
all concerned when praising or correcting students.

The cost of this protocol 1is $90.00
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NAME OF INSTITUTION AYD STAVE:

Utah State University Walter R, Borg

'tah Protocol Materials Carcle stowitschek
Pro ject David Stone

Logan, Utah 84321 Robb Russon

Rick Hughes
CONTENT :
001 Extension

a. Prompting - As a followup to a weak or incomplete pupil
answer, the teacher provides cucs and/or information
to aid the pupil in giving a better answer to the
qu-ction.

b. Seceking Further Clariflication -~ As a followup to a
weak or incomplete pupil answer, the teacher asks
the pupi! for elaboration or further clarification
to improve his response.

c. Refocusing - The teacher asks a question which requires
the pupil to relate the current lesson to previously
learned concepts.

. Redirection -~ The teacher rodirects the same question
to more than one pupil. Each pupil contributes part
of the total answer.

002 Encouragement

a. General Praise - The teach.: us~s a general praise
statement such as '"good," "iine," or 'cxcellent
answer" in reference to a specific student remark or
answer.

b. Specific Praise = The teachcr uses praise statements
which identify specifically the elcments of the
student's performance that are being praised. For
examplo: "Your description of the setting of rhw
stol' was vi.» ¢luar and complete.' o "ou did .
fine job of defining =b: importunt charactaristics
of mamals,"

¢. Use of Student Idcas - The teacher acknowledges
student ideas by vcferring to them and utilizing
them in the classroom discus~ion. For example:
"John has given us a different point of view about
space travel; let's talk a little about his idea,"
or "Mary suggested that we can stop air pollution
by outlawing a:tv mrbflas, Let's discuss some of
th e (o qoiees of dofng this.”
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003 Emphasis

a,

004 Feedback

005 Clarity

a.

Voice Modulation - The teacher uses voice tone and
inflection to point out and emphasize main or
important facts or concepts.

Paraphrasing - The teacher repeats the most important
content of either a student response or of her own
remarks using different words or phrases.

Cueing - The teacher calls the learner's attention
to important points by using phrases such as "this
1s important,"” or "be sure to remember this."

Soliciting Feedback Related to Pupil Understanding -
By questioning, the teacher determines the amount

of information and the level of student understanding
regarding the specific subject matter.

Soliciting Feedback Related to Pupil Interest -
Through questioning and observation, the teacher
evaluates and analyzes the student's interest.

Soliciting Feedback Related to Pupil Attitude - The
teacher's questions are directed to determining
student perception of the relevance of the learning
situation.

Defining new words = The teacher introduces new
terms by defining them (Dt) or eliciting student
definitions (Ds) and seeking feedback to determine
if students have a clear understanding of their
meaning .

Precise language - The teacher avoids the use of
vague or ambiguous language in classroom presentation
and utilizes precise and definite language in
directions, descriptions, and illustrations.

Asking Multiple Questions = The teacher asks two
or wore questions before seeking a studemt Trespomse.
(This is an undesirable teacher behavior)

006 Orzapizacion

b.

Teacher elicits review = At the start of the lessom,
the tescher directs her questions to the extent that
they require the student to review relevant past
learning.

Teacher Review - At the beginning of the lesson,
the teacher supplies a summary of significant and
relevant past learning.
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¢. lerminal Structure = Near the en o:i .nhe lesson, the
content rel.v nt intog-otion which has not been covered
in the discission lesson, i.c¢., {rom our discussion
we've seen (1) . .. () ... (D ...

d. Summary Rceview - At the ¢nd of the lesson, the teacher
reiterates the essential content of the lesson, f.e.,
from our analysis of the air pollution crises we can
conclude . .

DESCRIPTION OF MATERIALS:

This protocol package includes six 16mm black and white films
produced by the electron beam process from videotape. Preliminary
trials have indicated that visual and audio quality are quite
sufficient for teaching the concepts.

Accouwpanying each film is a guide which contains materials to
enable the student to progress through the unit on an individualized
basi-.

MASTER COORDINATE SYSTEM:

002 Tp, Af, Ia, Ch, Pa
All others = Tp, Ce, Ic, Ch, Pa

ADDITIONAL INFORMATION:

The protocol materials were tested in educational psychology
courses at two teacher training institvtions. Small scele
feasibility testing was carried out at Utah State University
as vach procotype was completed. Formative evaluation was
carried out to identify needed improvements and preliminary
summative cvaluation was also conducted to see 1f participants
recached the criterion level in mastery of the concepts. Based
on a fcasibility testing, each package was revised and a second
field test was conducted. The objectives of the second fleld
test was to identify needs for further revision, evaluate the
eifectiveness of the package, evaluate adequacy of the teaching
guide and student support materials.

During the second ficld test, a pre~post evaluation is made of
subjects in treactment groups. Evaluation of the learner's pre-
training and post-training performance is made at the following
threc levels:

a. Relating the concept to classroom behavioral indicators
of the concept

b. Identifying examples of teacher language that relate to
cach concept

c. Applying the concepts by developing examples of teacher
language to a transcript of a classroom situation.
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NAME 7° , L TITUTION AND STAFF:

v s~ingv> ‘'miversity Bryce B. Hudgins
- avree fustitute of Education
18, Missouri

This project was one of the original sites for protocol production.
Alih g™ no materials are available for field test or distribution,
m'ch valuable information was gained from the work which was done.
F.ture :fforts to train personnel in the development of protocol
ma.erials will be able to draw from the experiences of Dr. Hudgins
and his staff.

The information which follows descrihes the concepts and intended
media for production by this project.

CONTENT:

Concept of Teaching -~ is described in the protocol by the presen-
tation and analysis of actual classroom activity. For example,
in onc segment the teacher and students discuss the concept
of limerick by describing its charactcristics with regard to
rhyme pattern. There are other examples of “eaching concepts
by comparison and by the use of instances.

Concept of Teaching Particulars = is described in the protocol by
the presentation and analysis of actual classroom activity.
For example, in one segment the teacher and pupils identify
the Navahos as being the largest tribe. There are other
examples of teaching particulars by relating moves and
assessing moves.

Concept of Teaghigg Interpretation -~ is described in the proto-

col by the presentation and analysis of actual classroom
activity. For example, in one segment the teacher and pupils
interpret the meaning of a poem by explaining the phrase "two
roads diverged in a wood." There are other examples of teaching
interpretation by extrapolative, informative, and evidential
moves .

DESCRIPTION OF MATERIAL:
Materials were to be in Ampex videotape, 1 inch, black and white,

3 segments, audiotape 3. A video-viewer and tape recorder are
required for use.
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MATERIALS TO BE DEVELOPED DURING 1973
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BUCKNELL UNIVERSITY William H. Heiner

CONCEPT:

Pre-School Reading Readiness - As a result of experience gainec
at home or in school, the child who is able to profit from
instruction is aware of the technology of reading ro the
extent that he realizes that the marks on a printed -age
represent words, that the pages are ordered, th:t the
illustrations supplement the wmarks. Furcher, he must
realize that reading is re-creating langiige, rather hen
creating a unique monologue; thus, he realizes tnat c..-"
time a page or book is read, the language wus: bhe Jdenazicol,
Finally, he must realize that the language is structure so
that he must listen to relatively long oassages w1 o~der to
fully comprehend the complete message. Of course, an over-
arching attribute of reading readiness is im)l cit in the
very label. To be ready, the child must enjoy the activitiy.

Increase of Vocabulary Through Reading - In addition to tiw
obvious fact that the reader must match new words (in printed

form) to words which are part of his spoken vocabulary, the
reader wmust include all the possible associations which can
be legitimately made when words are used in derived form.
For example, aiter encountering the word '"learn' the com-
petent reader must realize that learn + s, lcarn + ed, learn
+ ing, are all forms of the same word. An addition of deri-
vational suffixes and prefixes can change the grammatical
function of words and readers must be able to adopt the base
forms accordingly. Again using the exampie of the verb
"learn" the reader must recognize that ''learn” + the agentive
"er," functions as a noun and can be either subjective or
objective in syntatic structures.

MATERIALS:

The materials to be produced will include two l6um black and
white films with accompanying instructors manuals. Quarter

inch tape recordings with student manuals which contain program
notes will also be developed to allow use of the sound track and
"script" of the filmed concept. Instructors msnuals will also
be developed for these types of protoculs. The materials arc to
be used ip the pre-service and in-service education of teachers
of rcading.
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Aruitoxt provided by Eic:

CALITORNTIA STAUE "MIVERSITY, “O2TURIDGE

or. 2lchard

CONCEPT:

RESPONDING TO LUTERATURE

The reader is retorred (o an earlier s .
which describes jully the materials b A

arca [ "Responding to Litcrature.”" V' ocur .or
catalog contains the description o

o

sectier

"he Set 1Y materials
including all ter ot the concepts being dealt with in th

Protocol packages for four of the concepts have becn cor

and the format will remain the same for the othev @ 1.
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Aruitoxt provided by Eic:

EDUCATIONAL DEVHITDMEN  CORPORATION Fdrard C, ‘aptin

CONCEPTS ¢

Kole Pertormance = ihwe deliveiate enactuent of one's role

Role Complemcntarity -~ The int. rdcpe. .oar relstiouship ov roles
within the school coumunity; the assumtion being thos a
change in any one rule will influence the roles of others.

Last year, thc concept vf role was narrowed for analytical pur=
puscs to role expectation (the exnressiovn of staedards about how

and what a tcacher she . weh)) The comee  t #4111l now he expanded
to include twe it 'n wcet: role periormance and role
complem. ntarit,. rhe '+ w. concepts: power move (the atcempt

to legitimi.- -re's 1 - te use sanctions in order to influence
the c¢lucaric 1 i - i ety e P recrroci o (the will-
ingness to aprroach ¢ ro. o eey v ing ceachur roled will
remain the same but wi!! "Yave vi ‘e .blica'ion with n the now con-

ceptual structure,

MATERIALS :

The content o the provram wi, 1 be dr:wn from the c.se s-udies

uscd over the last (we yearse-). s, 1, New York City and Madison
Park Elemecatary School, Phoenix, Arizoma--although we will not

necessarily limit ourselves to these two situations. The situe

ations with which we have chosen to work are particularly rich

in diverse possibilities for ewploring our focal cuestion, but

we cannot anticipate the precise nature of the "{ilumible moment."
t is feasible thousgh to describe two possible directions that
the developm:nt of the program might take.

One possibility wnould center on organizational and substantive
change in role e:pectation and role behavior; that is, one role
cannot be changed without affecting or influemcing other roles.
A sccond possibility ‘s to cxplore the diversity surrourding a
role othcr than teacher in the school corwmunity. This could bhe
doase by using a cowparative approach Involving two schools.

[t should be noted that the context films used in the 1971=72
project, described in an earlicr scction of this catalog, will
provide som: if nct all of the mediated material for this year's
protocols., The decision regarding the format of the other
materials will be based upcn a field test of the 1971-72 materials
during the fall of 1972.
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FAK WEST LAYORATORY “OR ED'"'Ca - ToNAL
RESEARCH AND DEVEL(PMENT D, C. Perliner

Sex Role tereotvping

Sex role stereotyping consists of standardized, over-simpliii,:
conceptions of what hehaviors arc approprriate to females a:
“ales. Sex role stereotyping limits the options made knowi ~-
available to femalec and mal-s treated in a stercotypic mar. 1.

MATERTALS:

A £nal decisicn has not yet been made, but the follcwing films
a e veing considered:

Film 1: <Sex role stereotyping by teachers to s*udents.
i m : Sex role sterotyping by students to students.

Filr 5: Sex role stero! yring by teacicrs, administrator.
anu other school personnel to one anotber (wi*,
focus on teachers).

The age range in Films 1 and 2 wiil be grades two through six,
since much sex role stereotyping originates during this perind,
and since the nature of the budget makes it necessary to limit the
content that will be covered.

A manual will be produced which will b¢ available for gackground
mat~rial and as an aid to discussion. It will contsin transcriots
ot the films, a review of the literature .2levant to the cencent,
and a discussion of ways the concept could be aprlicd to teaching
situations.
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INDIANA UNIVERSITY Dr. David Gliessman

CONCEPTS :

Monitoring Classroom Behavior - Monitoring classroom behavior
means to watch over or attend to classroom events with
particular attention to those categories of behavior that
are related to smooth group functioning.

Task Performance = This refers to the extent of student success
in carrying out the tasks cxpected of them. This concept
assumes that students are trying to perform the expected
tasks.

MATERIALS:

Teachers monitcr multiple classroom phenomcna in several settings.,
Each of tha three settings may be depicted in protoco! fi'm : 1)
a class together in a participating audience mode; 2) a ci.ass
operating in parallel small groups; and 3) a laboratory situa-ion
in which individuals work on their own. Several concep:is have
been identified for each setting referring to behaviors that are
potentially important for classroom management. Some &re common
to all settings; others are unique to only one. In the protocol
films, the Indiana project plans to depict simultancously more
than one behavior.

A unique ieature of this year's project will be the absence of

all but the most brief written materials. During field test of
previous protocol units, it was found that most of the instructors

did no: use the accompanying written materials. Therefore, it
has been decided to attempt the production of a protocol unit
that is virtually self-contained within the protocol film.
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OhIO STATVE "SIVERSITY Dr. Frank /idontis

Tne materials to be produced during this year will complement

and exteud the work in the langusge of children done during the
previous vears. The Ohio State project operates upon a different
cycle than the other projects, which placed it at th¢ planning
rather than production stage when this catalog was being complied.

COLCEPTS :

Semsrtic Acquisition = the process by which children acquire
™ . .38 for word.

Spvetiiy ~eggntic Structures = there {8 a range of structurfes

from which the p=nicet will scleet narticular aspects,

Linkage Bctween Scmantics Syntax - both sc¢mantics and
syntax come into pley when dealing with thc¢ task of
reading. This corcept will most likely be one which in
developed.

Related Tegching Congept::
A. Lliciting orrl responses

B. Questioning strategies

MATERTALS
The npecific choices of media have not been made for perti-
cular concepts. However, [t has been decided that some
combination of l6mm film, filmstripe, and audio tapes will be
used. Iastructor's guides, perticipants guides and assessment
inrtruments will accompany the medis.
Two areas for which there are long range plans being made are:

1. Cnildren’s Acquisition of Written Langusge

2. Acquisition of Register
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LACHING RESEARCH Rod ¥. Mycrs

CONCEPT e

The concepts which will be dealt with during the 1972-73
production year have hcen described in an carlicr section o
this catalor. ™“he c(ovcepts for 1971=72 and 1972-73 form

packag: which 15 best descrihed and understood as a comple iy
unit.
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UNIVERSITY OF COLORADO Celeste Woolley

CONCEPT :

Role Conflict = Role Conflict is a condition that results
from the requirement of simultaneous enactment of polarfzed
expectations held by or presumed to be held by persons of
a subject population for the behavior of an object person.

Conformity = Conformity is a bchavioral response modified to
fit expectations held by, or behaviors of, significant others
who may or may not have consciously employed a strategy to
vring about behavioral adaptation.

Sanctionine « San t:. inc i1s a hehavinr stratepg,; unpa -~ in
with the intent tc achieve change through reward or punish-
ment in some other behavior, the direction of dcsired change
generally, but not nz=cessacily, boing toward ir. rei1zed con-
formit » with a prevalling expectation. Rejcction of the use
of sanctioning is also sometimes used as a <t.ategy 'or coa-
formity.

Role Behavinr - Role Behavior 1s the pattern of conduet or
action vhich iz characteristic of persons in 1 cont-:ut:. The
ohservable critecsia tor role bchavior are those action: and
words of a persun, in a particular situation, which represent
hew he interprets the position he occupies in a grouo o:r
organizati.n and how he thinks he ought to behav..

Prescyiptive Rolc Fxpectations (Norms) = Prescriptive Role
L: pectations are a set of cognitions, expressed a:c dewands,
pertainlng to characteristics (performance amd qualities)
of an object person, including onesclf.

Soclil Pocjtion = Social Position 18 an agreed-upon classi-
fication for persons who have onc or more characteristi.. in
common ind a term with which they are identified. Social
positions are embedded in a social structure, and scrve as
link: between the role behavior and the social system itself.

MATERIALS :

The medium sclccted for Role Conflict is filmsctrip with
accompanying audiotape. FfFor all other concepts a choice will
be mudce of either 16mm color film, filmstrip with audiotap.,
or som combinatlon of the two. Guides and other written
watcrials will accompany the media.
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UTAH STa!' .U RSTITY Waltery R. Borg

CONCE P

Protocols »on Classroom Management

Withitnese = (Timelv and :ocused use of desists) = the teacher
demonstrates by 'i1is Lehavior that he knows what is going on
in the classroom.

Overlapping - When confronted with two matters that must be deait
with at the same¢ time, the teacher attends to both matters
simultancously, (as opposed to «dcaling with one issue and
ignoring the other).

Smroth versus Jerky Msnagcwent of Transitions - Jerkiness refcers
to perceptible actions i{nftiated by the teacher which produce
stops or jarring hrcaks in the activity flow.

slowdowns - (monentum) - reacher behaviors that clearly slow cowrn
the rate of movement fir. 2 :lassgcoom interaction sjituation
(sr.ch as a discussion or recitation).

Group ‘lertins = teacher bchasjors wlich keejy children aler.
durinz a recitatzion task.

Ac countability = the degriec to wiich the teacher holds chil!esen
accountable tor thefr task performance during recitation or
discussion,

DESCHE PLLON CF MATERUALS

The produvct of the project will consiet  six protocol packares

cach dcaliry with one of the aforementi .J coucepts. Each package
wiil coriain a protocol tilm designed to illustrate the concept,

and focus tiie learner on critical aspects of the concept, a student
guide, a tcaching gulide, and evaluation tools. The protocol packag::
deoveloped will be appropriate for use {n nearly all teacher training
Institutlionrs since tley deal with basic contep': of classroow

WMAnagement .

Each package will be developced using a rigorous rescarch and
development cycle in which the following steps are included: (1)

A prototypc protocol package will be developed; (2) The prototype
will be field tested vith a minimum of 20 pre-service teacher
cducation students; (3) Hased on the field test, the package will
be reviscd; (4) ‘The revised package will be again field tested vwith
8 samplc of 60 pre-service tcacher education students; (3) Specific
criterin will be establishcd for each psckage and learner performance
will be anasured to determine how well each protocol package usets
its pertormance objcetive:..
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APPENDIX: MASTER COORDINATE SYSTEM




_MASTER (DORDITATE _ 'EM

COMPONENTS OF THE GENERAL PLAN

In order to develop protocol materials in an orderly way it is
neccssary to follow a general plan. The plan ghould be as compre-
hensive as possible and free of doctrines about what teachers are to
b¢ prepared to do and how they are to be prepared to do it. If these
conditions are satisficu, those who are engaged in teacher education
would be able to take part in a national effort to develop materials
without being framed by theories and doctrines to which they cannot
subscribe.

The general plan cousists of two basic interrelated components
or sube-plans: one for the pedagogical domain and one for the basic
fields of knowledge. LCach sub-plan will be presented in the form of
a coordinate system comprisod of three dimensions. Essentially,
protocol materials to he dev.'oord in the pedagogiral domain should
be concerned with the act of tcaching and of learning, with the
behavior of teachers, learucrs, znd of Leachers and learners in inter-
action. 1In contrast, protocol materials in the domain of basic ficlds
of knowledge should be concerned with the content of what is taughte-
or, more spccifically, with knowledge zbout the knowledge that is taught,

The protocol materials to be developed in either plan should be
seen injtially in terms of the wnester coordinate system for that plan
(see I'igure 1 and 5). That is, in the pedagogical pian, a decision
should be wade about the levels, behaviors, and scttings o be portrayed
in the protocol materials. In the basic-fields~of-knowledge plan,
decicions must be made about the lrvels, types of knowlcdgce about
knowledge, and areas of knowl>de ‘o be portrayed in the protocol mate-
rial. TFollowing this procedure will help ''chart' the kinds of protocol
mat: rials needcd as part of a large s:ule effort in developing a
variety of such materials.

PENDAGOGICAL PLAN

The pedagogical plan is a couordinate syste. . omprised of three
generic categories: setting; level; and behavior. 'lhesc terms will
be defined later, but for immediate purposes ''scotting' refers to the
context in which behuavior occurs, 'level" stands for the stage of a
person's general development, and 'behavior" for oliservable actlivities.
Figure 1 dericts the system which is deseribed in detail in the pages
following.

In order to indicate the varlous types of protocol materials that
can be devcloped in sccordance with the mester plan, it is necessary
to derive subordinate systems. These will be set forth after the master
plan has becn presented. The categorics amd sub-categories in the
system below arc purposely gencral. lie lack of specificity under the
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Sources of .chavior

Figure 1
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categories “lcacher-Pupil" or subscategory '"Instructional: Skill,"
for cxawple, allows the developer a high degree of flexibility in
deciding upon the specific behaviors he wishes to record. It should
be remembered that the catcegories are intemded to help assure an
adequate coverage of scttings, behaviors, and levels in the protocol
materials to be developed in all projects taken collectively. They
are not intended to be a framework for retrieval or for disscminaticn
of materials.

1. Definitions

The major categories are named in Figure 1. We shall first define
the kinds of settings, and then the kinds of levels, and finally
the sorts of behaviors.

A. Settings. We shall use the term 'setting' to designate the
context from which the protocol material is taken.

(1) Classroom. Any room in a school building in which the
activities carried on are intended to promote learning,
or more gencrally, any place wheve the activities arc
conducted with that intention.

(2) School. Any establishment for teaching and learning.
(3) Peer Group. A number of individuals of approximately

the same age forming, a recognizable unit either in school
or out. :

(4) Family. Any group made up of parents and their children.

(5) Community. The people who 1live in a district or city under
the same laws and institutions.

B. Jevele. We shall use the term '"level' to refer to the period
or phases of a person's growth from birth to adulthood.

(1) Early Childhood. The period from infancy to the time the
child begins school.

(2) Middle Childhood. The period between early childhood and
the beginning of adolescence. Roughly, the elementary
school years.

(3) Pre-Adolescence. The transition period betwcen middle
childhood and the adolescent period. Roughly, the junior
high school years.

(4) Adolescence. The period immediately preceding adulthood.
Roughly, the high school and early college years.

(5) Adylt. Post-adolescent years.
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C. Sources of Behavior. We shall use this expression tco refer
to the observable actions of a person, verbal and non-vcerbal.

(1) Teacher Behavior. Any tehavior that a person exhibits
as he engages in perfcvuing the tasks of a teacher, such
a: questioning, explaining, assigning, conferring, and
managing a classroom or as he takes part in extra=-classroom
activities.

(2) Tcacher-Pupil Behavior. Any behavior that involves inter-
action betwecn a pupil and a tcacher.

(3) Pupil Behavior. Any behavior that a child or adolescent
exhibits as he attempts to meet the situations that face
bim from moment-to-moment throughout the day.

2. How to interpret the Mast:r System.

3y identifying cach category with code letters, we can indicatc
cach three-dimensional cell. 1In Figure 1, letters CAT identify a ceil.
The first of the three letters (C), stands for the kind of setting, the
second (A) for the level of development of the pupil, and the third (T)
for the source of the behavior. The protocol materials for this cell
would consist of reproductions of teacher behavior in classrooms at
the high school level. By the same token, the protocol materials that
depict pupil behavior at the adolescent level in a family setting can
be indicated by the letters FAP,

SUBORDINATE SYSTEMS

1. How the Sub=Cells Were Derived.

The subordinate systems in Figures 2, 3, and 4 result from
expanding each of the behavior categories in Figure 1, while leaving
the "setting categories” and the "level categories" unamalvzed. In
Figure 2, category P has been expanded into behaviors that allow the
development of protocol materials to show the social, personal, and
cognitive development of pupils, 1In Figures 3 and 4 respectively,
categories Tp and T have been expanded into kinds of teacher behavior.
Figure 3 represents a model in which teacher-pupil behavior is included,
while Figure &4 represents teacher behavior as he interacts with peers
and others.

2. Definitions.

The definitions of "levels" and "settings" and their sub-terms for
Figures 2, 3, and 4 are the same as the definitions of these terms
and sub-terms for Figure 1.

A. T of in F 2.

(1) '"Cognitive behavior' refers to the behavior or pupils that

entfilo tha acquisition of knowledge: rirceiving, concep~
tualizing, inferring, classifying, ecc.
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rigure 2

Expansion of P Category for all Settings and Levels
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Y

(Co) Community, / / / /
(F) Family, 4‘///, //)7» Z/// //;7
Settings "
(PC) Peer Groug{//_ﬁj/// J//;7 ////
(s).Schoo[/// /

) (1assroom///r' l//r Zf/,
(Ic) Tnstructional: -l ‘[

NN

Cognitive i

NN
AN
N

fia) Instructional:
Affective

ANANAN

(1s) Instructional:
Skill

N

(Cm) Classroom Control
and Management

N

(Pe) Psycho=-
I’ducational

('S . .
be = N o . o T |
- o~ Lo R«
E E 0% T 3
o (&) } 2
Y~

= - M @~
P N T - "R W |
“ O ~
2 2 9 Z
b -

—_ h g
2]~
V,C

[&]

A4

Levels

96




Figure 4

Expansion of T Category for all Settings and Levels
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c.

Atective behavior' refers to pupi! behavior in the arevas
of motivatiovn, valuing, comuitmnt, personal chotce, te,

"Social behavior" refers to pupil tetavior charactorized
by such processus as social cooperation, competition,

"Skills" refers to such cognitive or nsycho-motor behaviors
as spelling, penmanship, typing, woodw riin,, gymastjc:,

f Teacher-Pupi® interaction in Figure 3.

I~struct.onal: Cognitive--Interactions in the cognitiv
1 .1m, such as covcying information, buildiny corcopt:,
v.nlaiing, diagnosing ot difficulty tn understandin.

Instructional: Afjcctive-=Interactions in the atfective
rcalm, such as motivating, attitude tormation and refor-

Instructional: Skill-Interactions in the realr of cognitive
skills (soch as work sanalysis, spelling) and physical-
coordinative skills (such as typing, woodwerking, ;vmmastics).

Cla: room Control and Management--L.teractions involving
¢lassroom control and discipline, especially social und

)
authority rclationships, ctec.
(4
cte.
Aype -
(1)
)
mation, intluencing techniquces,
)
(6)
phve (cal control.
(5)

Personal-Social Development--Intcractions involving
personal developm:nt of pupils in such areas as respon-
sibility, personal concerns, social relationships.

Iypes 0. leacher Bchavior in Figure 4.

(1)

(2)

&)

%)

The ~xpression "Teacher-Civic Groups" refers to the behavior
o! . or more teachers in communiry groups whcere educational
pvl. s, programs, etc., are being considered; parent-
teacher groups, open sessions of Poards of Education, special
interest groups, etc.

"TeachereAdults” is used to refer to the behavior of a
teacher in conference with a parent, or other adults of
the community about the education and wclfare of pupils.

*Teacher-Colleagues'' refers to teacher bchavior in situations
involving other teachers, school psychologicts, social
workers, or counselors vhere pupil problems, r-~hool programs,
etc., are being considered.

"*lcacher-Administrators" is used to refer to teacher behavior

in conference with principals, supervisors, department hends,
and the like.
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3. How to Intrpret the subordinate Svstens.

coay, the code lotters o cach calvyury, wo can ‘v by telcronces

to Flgur. . that protocol :viterials that deplet eopvitive beinivior at
the pre-adolescert Lovel jn a elarseeon can He {ndiciated by the lottor.
CPuCe.  In Figure 3, orotecol witcriale howin: corcopt bailding -t

the pre-adolescent level cun oe cesligndtee by CPale.  jn Figuwe y
protocol materidals that depict teacher behavior in a civic group con-
cerned with high school pupite in the comaunity can be desfen ted by
CoATc.

It should br noted that there are no . wpty cells in catucory
Figure 2, because cach type of pupil behavior can be studi.d in
sctting lox cach level of development. Nevertheloss, {t o like!ty
that somc types of bchavior arc more appropriately studicd In somwe
scettings than in others. For example, cognitive behaviors can Le¢
studied verhaps more appropriately in the . chool room or faudly

than in the broader cormunity setiing.

ilhe leacher-Pupil ca.:cyory, rigure 3, ray havc a numbey of Caply
cclis. This is 80 because teacher=pupil interaction i typically
limitcd to classroom and schoct « toings. All the cell's bouaded by
pvexr grour, fawil:r, and comnuiits dimencions are 1ikely to be empty.

Likewise, there are cmpty cils in category T, Figuve 4. lor
cxample, no protoco! materia:s arc likely te be diveloped .n ccll PpdTe
because Teacher=Civie group behavicr is not orcinarily exhibited in
pupil peer groups. It is easy to identsi.v othar eapty cells in Figurc 4
by :the sam. criterion.

VTN FOR THO LAS 7 T )0 08 KVOWLIYGLD

The terwm "basic .‘lelds of knowledge'" is ured to roler to all
subjects of instruction except thosc {n pedagogy. It covess vocaticnal
awl technological subjects, arts, and th: conventional disciplines
such as physics, history and mathcmatics. The plan set forth here
provides for the development of protocol materials to teach certain
things, not ordinarily taught i{n courses, ghout tic content of the:e
subjects. For example, the coutcnt of & coursc in history may be
biased against a minority group or it may be composed of certain ele-
ments of knowledge--concepts, values, generalizations--and yet the
tcacher-in-training may miss thesc aspects. The develooment of protocol
materials will help to nrovide instructior in these neglected aspects
of the subject: of instruction.

The basic-skills-of-knowlcdge plan is a system of coordinates made
of three generic categories: Arcas of Knowledge, Levels, and Types of
Knowledge about Knuwledge. Figure 5 cepresents this system's coor:linates.
The expressions used in Figure 5 ace defined below.

1. Definitions. \

We shull give the uses of the expressions 'Areas of Enowledge" and
"Tvpes of Knowledge ubout Xnowlcdge' and then define the terms designating
the snbe=cateporic
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Figure 5

Master Cocrdinate System of Areas of Knowlcedye, Knowledyee
about Knowledge, and Levels

(In) Int. Sci. /
(P1) Dis. Sci// / /
(Rs) keg. Sci// / /
Areas of Knowlcdge

\
N\
.

N\
\
LN

N\

N
N
N
N\
N
NN

O\

(B1) Biol. sei / / / /

(Me¢) Sci. of
Mat. & En

(P8) Isveh, Sci / / / / /
/

(\r) Arts

(Sy) SYmbolics/ /
(X) Kinds of /

[
g Know!edge
)
5 (L) Logical
By Uperation
&
3| (B) Typcs
. of RiasesH
]
° (U Types
<]  of Utilit
g 2 2 ° ° =
- -t - '2 'g H]
3 - ~ & N o

™ o o
4 o "/ E <

_—~ E o

bl ”~

~ )

&)
o
levels

100




A.

Areas of Knmowlcdge. 1his e¢x;. ssion {8 used to wefer to the

various classc.: ¢! arts and = o wes.  (Over 320 subjorin av.
ofiered in thce obhlic schwoels. G0 represcrt Lwose in &t -
dimwn:sional gritd requires that they be rduced to a v
categorics, as is attempued in the followiag definitior o o ipled

from lykociner': Zetotices.)

(1) Symbolics. Thi: is an area of knowledge that iacludes
language arts, mithematics, and logic.

(2) Arts. This term 18 used to refer to ti arca that includes
dramatics, graphic arts, music, nainting, sculpture, litcer-
aturc, industrial design, choreography, and arcuitccturc.

(3) Science of Matter and Encrgy. This group ls mauc uo
nrincipally of physics aid chemistry, but it also includes

astronomy, gcolugy (earth scienece), and mincralogy, .1
of which arc¢ unificd by the principle of equivalcnce of
matter and cnergy.

(4) Biological Scilencei. This group treats llving thing«, as
exhibited in grov:ih ard reproduction. It includes Lotany,
zoology, morphology, genetics, ard cytology, auc is rclated
to  above by bilophysics a~l hiaochemistry. anc *fo 1sycholopice!
scicnces by physiology.

(5) Psychological Sciences. This term i+ use¢ to reter Lo tuc
sclences of behavior of Livirs things. [t includes prin-
cipally individual psycho:ogy, group psychology, and rocial

psycheology.
(6) Socivlopgical Sciences. This group fnclud ¢ . ¢ +ic cows

which deal with thce various facts about, auc forws oi,
group lifce--demography, geography, social instlfutiouns
and ethnoloygy, and is related to the historical studics
by anthropology.

(7) Developmental Sciences. ‘this group is cowprised of those
disciplines which are concerned with the past, including
cosmlc «volution and history and pre~history of cultures.
Among thes. ave cusuogony, certain aspects of peology and
biology, and the history of mankind.

(8) Sustaining Sciences. The aim of all these studies s to
maintain lite .nd ro advance its welfarc. This group
includes hecalth, physical educatiom, public hygiene, and,
at a wore sophisticated level, agriculture, medicine,
(ngincering, and technologies (mamual arts, home economics,
mctal working, and other vocationa! subjects).

(9) Regula.ive Sciences. These are the arcas of knowledye that
are concerned with sustaining cooperation awong men as they
strive to satisfy thcir individual and collective necds.

They attempt to keep the various clements of society adjusted
to one another. Among these sciences are cconecmics, political

scivnece, jurisprudence, and management (Busincss Education.)
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(10) Disscminative Scicnces. This group includes those sciences
which arc concerned with the task ol transmitting intformation
accumulated from generation to gencration, Among these are
library science, pedagogy, and journalism,

(11) Integrative Scicnces. These studies attempt to bring

knowledge to bear upon such questions as consistency of
knowledge, man's purpose, and his destiny. Among the=c
disciplines are philosophy theology, and ideologics.

B. lLevels, This terr has been defined on page 93.

(. Types of Knowledge about Knowlcdge.

(') Kinds of Knowledge. This term refers to the epistemological
clements of instructicnal content such as laws, concepts,
rules, values, procedures and facts.

() Logical Operations. By this expression is meant logical
relations and such operations as detining, explaining,

classilyine, and valuing.

(3) Types of Biases. This term r-'ors to adherence to a point
of view in the sclection and interpretation of the content
of ' 'ruction. (In some cases, the point of view may be
socially ncutral as in the so-called new math, or in the
di fferent approaches to biology, chemistry, ar 1 physies.
In other cases, jt may be socially deleterious. For example,
biases about races, social classes, labor, management, and
the like, can be injurious to the wellebeing of certain
groups or to the public welfare.)

(4) Types of Utility. This expression refers to the uses to
which the various kinds of knowledge and logical operations
can be put by pupils and adults as they carry on the normal
activities of life. For example, knowledge may be used in
repetitive, associative, applicative or interpretive ways
or in making decisions or in justifying actions,

2. Settings.

It should be noted that the "setting" category has been replaced in
the basic ficlds schema Ly the category--'"Areas of Know'edge.”" This
means tnat no settings are indicated for tie development of nrotocol matee

rials in Figure 5, for "Areas of Knowledge'' are not settings but realms
of content.

In what settings may materials concerned with the content of
instruction be developed? A few settings are suggested here as examples.
Some may be taken from the classroom. Others from public school texte
books, and still others from nNewspapers, magazines, and radio and tele
vision broadcasts. For example, protocol materials to show the utilicy
of certain elements of Sclentific knowledge may be taken from articles
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in newspapers where such kno.ledge s hewng used.  The wnalynys oo

the protocols would attemst o chow ' 0 toe kovw'odige o used in un
article s wellas how the reador uses iy 0w mow'odge as he = ad: it,
Similur!.:, protecol maccrial. to depict elaments of Xaowlelge - s,
values, peweralization., e =-74 history aay be taken Tron ¢ 1
discowr: o whore the contorye - b vty B bediny ainouaied S Ly

of the orotocols would help the reacacrein=traiving .o ioentiiy he
clements as they appear in tceacher pupil-intervaction.

3. How to Trrerpret the BasjceFi lds-osf=Fnowledye Plan,

Protocol matcrials developed to show how economic knowledge stud:. .
in high school is used in out-oi-schoo! life ave rlaced (Figure 5) in
¢ell RsAl's Similarly, materials that are to be uscd to show the racial
birases of classroom discourse in 2 junior high schoo! course in histocy
arc placed in cell DsPaB. Iy protocol materials re develoned to show
the element  of knowledge in ¢lem ntary shcool geogravhy, they would b,
locatced in cell SoChK. Other matcerials can be distributed in their proper

cells by reference to the various categories in Figure 5.

TLLUSTRATIONS OF THF <Y oF THE MASTER COORDINATE SYSLU'tis

1t might be helpful to illurtrate the use of cach 0 *he two master
coordinat¢ syntems, that in the pedagopica’ cdoralm a-driet iv 1 o bLocice
fields=of~kn cviedge domuiu, L: citing the develon wr o of twe Cictitica:
srotocol projects, oane for euch of the domain:; above.

1. A Proposed Project in the Pcdanogical Plau.

A developer decices, in terms of his own criteria, that prococol
mat. ~ial i1t nceded to provide - .. orivnce in the intcroretat on  f ¢oun
I« ionships in the classrooti, He musi Lirst decide vpon _ae prec’.e
group concepts that he wishes to tave reflecied in his procer~oi material,
He next deiines the concepts of reference ygroup, group norm, ard group
reinforcement. He grist then decrde upon tue level at which his protocol
material will he madce. Since group relacionships ave so signi{icant at
the adolescent level, he decides to develop material portvaying studetits
in interaction at the high school icvel. Thus, in Figure i, he has
chosen to work at the adolescent level (A), He has, of course, :lready
decided upon the source of behavior in "igure l~-pupil behavior (P)
since it involves relationships among acdolescent students. hce next
must decide upon the setting ior thi: interaction. He vacillates
between showing this interaction in the peer group outs?dc o. scaoul
or in the classrocn. BbBecause he is anxious te have this interaction
directly related to teacining, he decides upc: the classroom as a sc+*“nz,

: He has chosen the classroom category (C) in ¢ 1,
He next must decid: more specifically on th: % ... of behavi .
he wants to occur. Since he is dealing with pu, . iavior, Figure 2

in vhich pupil behavior {s further specified, 18 most per:inent for him.*

*Figures J anc %4 arc not pertincnt beceuse they deal with refirements
of teacher behavior and o! tceacher-pupil interaction.
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In considering the possible pupil behaviors, he decides that both
the affective (AF) and social (S1) aspects of behavior are likely to be
involved in the tvpe of groun interactions he intends to portrav. These,
they . arce the types of behaviors which will he sipriticant in ni: protoco!
matcrial.

In this process of planning by the coordinate system, the developer
of protocol materials has become highly specific about the concepre, the
levels, the scttings, and the types of behavior that his matrial o7 Ud
portrav. 'n turn, such specification will afd in the naticenal  icrt
to develop a varietv uf protocol materials without xtensive overiinping
and repetition.

2. A_Proposed Project in the Basic-Ficlds-of-Knowledge Plan.

A professor of education becomes concerncd about the kinds of biascs
(racial, social class, etc.) that are often reinforced in the public
schools., ‘'i¢ particularly wants his teachers-in-training to becorw awarc
of the freouency with which teachers unintentionally convey biases to
students in their classes. Referring to Figure 5, he may first decide
L1 . the area of knowledge in which such biases are likely to be conveved.
T4 “ociological area would be an obvious choice, but the systcmatic
pr «cntation of certain biases through the sclection and discussion of
Yieor ry material interests him more. Thus, hie has decided on the
symbelic category (Sy) as the area of kanvledge the teaching of which
wilt be portrayed in his protocol material. HYe next decides that he
would like to show this at the elementary lcvel when many biases are
being formeil, thus, he selects the level ot middle childhood (Ch). He
nas, of coursc, alrcady determined that types of hiases (B) will be the
knewledge about knowicdze that will be portrayc. i hic protoce! materials.

Unce again, the developcer of materials has nccessari. and desirably
become highly specific about the dimensions that will Le portrayed in
his protocol material. Once again, this will heln Tuture developers to
detcrmine what arcas in the basic-fields-of-knowl!cdge plan still ' we
not been sutficiently developed in the form of protc.ol materials.

PRIORITIES IN THE PEDAGOGICAL PLAM

Since the cells that include teacher-pupil interaction ia the class-
room at all l.vels are primarilv those in which most tecaching problems
fall, these cells are given top priority. The second priovrity is given
to any of the remaining cells in the pedagogical plan, but with the pro-
vision that aot more than 20 per cent of new proiects can be assigned to
the second level.

Priority

Level Setting Behavior level
1 Classroom (C) Teacher-pupil (Tp) All levels
2 Peer-group (Pg) Pupil (P) Any (E,Ch,Pa,A,Adt)
2 Family (F) Pupil (P) Any (E,Ch,Pa,A,Adt)
? School (S) Teacher (T) Any (E,Ch,Pa,A,Adt)
2 Community (CO) Teacher (T) Any (1,Ch,Pa,A Adt)
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